The Wooster Voice (Wooster, OH), 1979-02-09 by Editors, Wooster Voice
The College of Wooster
Open Works
The Voice: 1971-1980 "The Voice" Student Newspaper Collection
2-9-1979
The Wooster Voice (Wooster, OH), 1979-02-09
Wooster Voice Editors
Follow this and additional works at: https://openworks.wooster.edu/voice1971-1980
This Book is brought to you for free and open access by the "The Voice" Student Newspaper Collection at Open Works, a service of The College of
Wooster Libraries. It has been accepted for inclusion in The Voice: 1971-1980 by an authorized administrator of Open Works. For more information,
please contact openworks@wooster.edu.
Recommended Citation
Editors, Wooster Voice, "The Wooster Voice (Wooster, OH), 1979-02-09" (1979). The Voice: 1971-1980. 214.
https://openworks.wooster.edu/voice1971-1980/214
VohisieXCV February 9, 1979 Number 14
Code -- Revision in Sight?
-
.
by Doug Pinkham
Dean Ken PlusqueDec has made
a proposal that the College adopt a
Code of Social Responsibility to
replace the current Code ; ofr
; Conduct If approved by Campus
: Council and the President, primary
changes will be made ; In the.
sections on ' "Self-Regulati- on ofResidential Units" and "Residence
' Staff;" rules governing "Fire,
Candles, and ; Open - Burning,"
'.. "Sexual Coercion," and "Privacy
and Secrecy" --will be added.
"We've tried to pull together a
,
number of things into the new
Code,".;, said PlusqueDec "We
,; looked Tat - President Copeland's
visitation concerns, and the con-
cerns raised by the Committee on
Student Conduct, as well ' as- - the
work : of the SGA Visitation
Committee." - --
Visitation, in fact, is not men-:- .,
tioned at all in the Code proposal.
Where once section I, --Part C-- 3
outlines the visitation rules, the
new Code reads that a statement '
JONATHON KOZOL opened up
Education with an address last
ChapeL Photo by Amy Sancetta.
Kozol Challenges Educational System
"
.
by Louise A. Blum
." "Between the Lines," a
symposium on liberal education,
- began Sunday, Feb. 4 in McGaw
Chapel with a lecture by Jonathon
Kozol, teacher and author of four--x-ks,
entitled: ."Where We've
" Gone Wrong... A Critique of
Liberal Education in . Capitalist
America," in which he challenged
' r sour public school system.
Kozol began his talk with a brief
summary of his life He started his
- career 'Tngtoriously," as he put it,
by being fired from his job as
- substitute teacher in the Boston
schools. Kozol's version ofSbficdismissal ran as foflows: "I had '
.
of governance may not contradict
"the residential systems and poli-
cies of the Dean of Students'
Office." In other words, said
Plusquellec, "ifthe total proposal is
passed, then we will be able to deal
with some of-th- e recommenda-
tions of the Visitation Committee."
He stressed that even though the
new proposal allows for numerous
visitation options, action will be
taken to protect the rights of",
students who desire limited visita-
tion. ; -- : .
.
"
-- v
"The proposal puts visitation
into the context of student responsi-
bility and in terms of what the
academic needs of the community
are," PlusqueDec -- said. He ex-- .
plained that he hoped to develop a
residential system by which stud-
ents could choose from a variety of
housing - and visitation options.
"When students make some com-
mittments to the kind of structure
in which they live," he stated,
"theyH be more responsible."
Concerning the Residence Staff, -
A
the Symposium on Liberal
Sunday night in McGaw
read to a class of nearly aD black
fourth' grade children the first
poem by a black poet they'd ever
heard Langston Hughes." The
version the school board gave the
newspapers, . however, differed
markedly from that of their former
employee. According to them,
Langston Hughes was a "ninth
grade poet," and Kozol was
teaching fourth grade. This was
not their only charge. They also
(Kozol contends that their
purpose in this was to prove their
motives untouched by any racism
or prejudice) added the complaint
that he had read his students
Robert Frost's poem "Stopping by
the new Code specifies that RA's
must help to interpret the Code of
Social Responsibility "by creating
and supporting an atmosphere
conducive to the - educational
purpose of the institution," as well
as by counseling, supplying infor-
mation, and serving as a Bason
between deans and . faculty.
Another new responsibility Is "to
intervene when the expectations of
the College or the residential unity
are not being met" ,
Section IV, which is entitled
"Fire, Candles and Open Burning,"
notes that the "use of fire within
College facilities (particularly with-
in residential units) endangers life
and property and is viewed as a
serious offense." Students are
discouraged from using candles,
though they would be penalized
only for failing to observe proper
safety precautions.
In the section on "Sexual
Coercion," the Code states that the
College "wiD not tolerate behavior
which in any way. undermines the
emotional, physical or moral in-
tegrity of any member of .its.
community ".Victims of such be-- .
havtor are encouraged to pursue
Judicial action. - --
' The last major revision. Section
X, deals with "Privacy and
Secrecy". "Members of the com-
munity must conduct themselves
within residential units in ways that
wiD not infringe upon the rights of
cont on pg 5
Moore Resigns From College
by Tracey Oils
""Dwight Moore who has served
the College in an administrative
capacity for four, years, has re-
signed. Moore came to Wooster in
1975 from Michigan State Univer-
sity where he received a Master's
Degree in Student Development
Originally hired as an assistant
dean,. Moore was promoted to
associate dean two years ago.--His
duties in this capacity involved the
Overseeing of the areas of residen-
tial life, including staffing and
programming.
Moore's involvement in campus
Woods on a Snowy Evening"
which was, the board claimed, "a
sixth grade poem" two years
beyond the level Kozol was
teaching.The charge for which
they finally fired the teacher was
"curriculum deviation." One week
later, he was hired by the federal
government as a curriculum
devisor.
.
Kozol then embarked on his
main topic, outlining 1 three
essential changes which must be
made in public schools; changes to
be taken care of once "we have
dealt with the racial, sexist,
segregated education" we now
cont on pg 5
PROFESSOR WIN LOGAN (left) and other participants
Wooster's community production of Ten Nights in
Barroom" prepare for. next week's opening. Story on page'
Photo by Amy Sancetta.
life has been extensive. Besides
. having lived for two years in
. Kenarden as a resident director, he
implemented a number of innova-
tions throughout his tenure here,
aO of which are still in existence.
These include an Alcohol Educa-
tion Program, a Re-Entr- y Work-
shop for students returning from
off campus study, a Program of
Values Education which included
the structuring of Wagner Hall, a
roommate Information Snoop Kit,
an exercise designed to facilitate
roommate adjustment, a Housing
Evaluation System, Special Hous-
ing Options for incoming students,
allowed fresh-
men
-- a program --which
and transfers to apply to live
in Babcock, Douglass and Wagner,
Men's Table, International Student
Orientation and a Developmental
Model for Residence Hall training.
One of the most exciting aspects
of Moore's experience here at
Wooster, he revealed, was ob-
serving the changes that occur in
student's personalities from their
entrance to the College to their
graduation. The students that were
freshmen here when he came are
now seniors, and Moore perceives
an outstanding amount of indivi-
dual growth that stems from
student's willingness to take risks
and learn. The College has
changed as weD, Moore feels. Four
4.
in
a
6. v
years ago the College was rela-
tively enlightened in theory but not
in practice. Since that time, major
changes have taken and are
continuing to take place in the
areas of visitation, security, privacy
and curriculum.
Moore's major concern "with
Wooster College life is the empha-
sis placed on a Western academic
philosophy. There is a significant
split here at Wooster, Moore feels
between what he terms the mind
and the body; or, in other words,
between the actual learning pro- - --
cess that takes place in the
classroom and the student's per-
sonal academic needs. It is abso-
lute necessary, Moore insists, that
students have a comfortable place
to live, that they are secure in
friendships, and that they are
developing a personal value sys-
tem in order for them to function
well in a classroom. Moore sug-
gests that Wooster should pay
more attention to the Eastern
philosophy which implies " that
personal well being has an effect
cont on pg 6
INSIDE
EPC Curriculumproposal in its
entirety - pages 7-1-0.
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Lectures
During the past week, "Between the Lines... Where Education
Happens," the symposium on liberal education, succeeded in several
respects: it made us re-evalu- ate where we are at Wooster'and where we
are going; it brought home the need for a dynamic educational
atmosphere in which resource people (such as Jonathan Kozol)
regularly appear to take us outside our own world; finally, the
symposium, more than anything else, made us stop, listen, and discuss
the value of education.
KozoTs speech on Sunday night, which attacked educational
indoctrination, was an argument that resulted in dialogue on education in
capitalist America.- - The Student-Facult- y Dialogue Workshops on'
Monday were wen-attend- ed and indicate that students are willing to take
an active role in important issuesjacing the College. Much of what James
Redfield, Mary Briscoe and other symposium participants offered also
had more than scholarly value. '
Sometimes educational symposiums have a tendency to deal with
contemplation for contemplation'ssake. Esoteric arguments in seminars
which appeal only to experts in one specific aspect of one specific field
have their place in academic circles, but are of little value to an
undergraduate student body.
- As was noted in Wednesday's convocation, neither a static nor a
revolutionary reaction should be the result of the symposium. We must
take the time to think about what has been said, evaluate it, and then see
where we can go with any new awareness we may have reached.
Both the Symposium on Economic Justice and the Liberal Arts
Symposium attracted excellent speakers to share ideas and
observations, but both attempted to reach everyone not just
academians. The Symposium Committee deserves our thanks, for they
are responsible for helping the College community to look again at liberal
education, and at the College of Wooster.
D.GJV
Coffey Responds to VOICE Editorial
Dear Editor,
Regarding last week's editorial,
"Sexism Still Exists", I should have
found some of its unexamined
data amusing, had I not found
them provoking.
The first paragraph, in its use of
the word "though" in connection
with the ERA's "uncertain future"
indicates that its eventual passage
wiU put it among "the positive steps
(that have been) taken recently to
eliminate - sexual discrimination."
Many thoughtful people dispute
this claim. Constitutional expert
and Watergate hero Sen. Sam
living's assessment is that the Era
wiQ do nothing to improve the
status of women, but converesly
wiU reduce the 50 states to mere
ciphers on the map. In other
words, while accomplishing no-
thing of a constructive nature, it will
give the federal government's
bureaucracy unprecedented, and
- February 9, 1979
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virtually absolute, control over the
private lives of both men and
women. Hardly a "positive step" in
any direction but that of 1984. --
Second, the "insinuation" put
into the mouth of the "male"
(horrors) Trustee that "sexual
equality is a debateabie proposi-
tion" is suspect simply on the
- grounds of its being a bit of
interpretation of a piece of hearsay
of a comment taken entirely out of
context For we were given no
indication of the provocation of
lack of it from those whose
presentation
.
occasioned the
Trustee's remark. Yet I would
dispute it on entirely different
grounds, for sexual equality is
indeed a much debated issue, and
is debateabie on many levels, with '
a great deal of evidence being
brought to bear on each side of the
issue. Any assertion to the con-
trary, be even so great an authority
WOOSTER VOICE
Pubfahed weekly duitrsxradernk: year by the students ottrte
College of Wooster. Opinions expressed in editorials and features are
those of the staff alone, and should not be construed as representative of
adwinisuation policy.
The WOOSTER VOICE welcomes a! signed letters to the Editor from
students, faculty, administrators, subscribers, and members of the greater
Wooster community. AI correspondence may be addressed to the
WOOSTER VOICE, Box 3187. The College of Wooster, Wooster. Ohio
44691. -
The WOOSTER VOICE is a member of the United States Press'
Association and the Ohio Newspaper Association. Subscription rates are
$6-5-0 per year for a second class subscription and $9.50 for first class.
Offices of the WOOSTER VOICE are located in lower Lowry Center,
Room G 19. Telephone: (216) 264-123- 4. extension 433.
STAFF
Editor-in-Chi- ef Doug Rnkham
Associate Editors:
.
News......... .............. Greg Stolcis
Feature Lisa Vickery
Sports...... Jim Wilkins
, Photography Amy Sancetta -
Contributing Editors Tracey Dils, Diana Lutz
Production Manager , Mary Ann Woodie
Advertising Manager .,Cinc Metster
Circulation Manager ; Arme Beever
Copy Editor
.....r ." .Lori Carlson".Assistant Editors: v
Feature r. .... Martha Oesch
Sports Dan Hunter
Photography John Walsh, Greg Tonian
Reporting Staff: Louise A. Blum, Robin Wilson, Diartna Troyer, Hank
Sperry. Brenda Luger, Kevin Kikornmons, Deb Berg. Brigit Staatsen, Dan
Harkins, Susie Estill, Amy Havener, Cathy Garrigus. "
sing View of VOICE Article
A Statement About Criticism
Dear Editor, ',.
It is my goal to inspire a new
attitude toward dramatic criticism;
that is, to see each play as a thing
in itself, to strive to understand the
director's motives, and to criticize
the' play accordingly. The
inspiration for this goal is the
appalling review of "You're a
Good Man, Charlie Brown" that
appeared in the Voice last week.
It is an art to direct a play, to act
in a play, and also to learn to watch
a play. It appears from the biased
attitude of your reviewer that she
has a limited idea of how to critique
drama. A person must learn to put
aside all biases or preconceptions
when participating as an audience
member. Each performance of a
show is different from the
preceding one as is each director's
concept of the same show. One
must enter the theatre ready for a
new dramatic experience.
A critique based on how a play
compares with . a previous
production is totally irrelevant. To- -
Review of Production Unfair
Dear Editor.
Tracey Dils reported that she
observed a certain quality in Dan
as the editor of the Voice, need
perhaps not be taken as the final
word on the subject
Granted that the mere breathing
of the word "Inequality" is heresy
of the rankest sort, I rnust protest
that the "equality" that this type of
reasoning wiU produce is repug-
nant to both nature and good
sense. Equality is truly equal only
when based on a spiritual founda-
tion, for the phenomenal world
offers only instances of inequality.
Nothing in the universe is equal,
because nothing in the universe Is
identical. I await a lucid refutation
of this argument "
Third, and perhaps the most
Serious of all the blunders hi the
editorial is its conclusion: "And to
change is where education should
be leading us." Avoiding syntac-
tical considerations for the mo-
ment, this philosophy is precisely
the-kin- d that gives us the faulty
analysis instanced above. "Change
at all costs" Is its battlecry, but let us .
not stop to consider in what ..
direction the change will take us.
Let us not be caught in the trap of.
actually debating the great issues of --
the day, for an great minds think
alike, and mine, of course, is
among them. - ,- -
But since I do not wish to end on
a flip note, please let it be known
that I stand prepared at any time to
do. just as I myself propose. For.
education is to be directed towards
Truth, and change only incidental-
ly takes us closer to or further from .
the Truth. I am therefore willing to
debate even so indisputable an
issue as "equality", if only in order
to force our very equal friends to
acknowledge the mere existence of
anotherpoint of view. Which point
of view wiU finally prevail, I leave to
God and to history.. For the
moment I ask merely that a little
more thought be jiven'to the
opinions expressed in official stu-
dent' publications.
Thank You,
Bob Coffey
suggest that a director should see
the play before he directs it is
absurd. If every director waited to
' see a show before he directed it,
; plays would only exist in literary
' : '' "
'' 'form. ".
; If your reviewer had excluded
from her article all criticisms based
on her prior experiences with the
play, there, would be a series of
accurate positive critiques of the
fine performances of the actors
and the successful technical
aspects of the show. Her mistake
is not in her specific evaluations,
but in her comparisons of this play
to another.
Your reviewer states that
"...Charlie Brown" has "long been
a personal favorite" and that it is
"devoid of any direct social
statements or hidden meanings." I
suggest she take a closer look at
the Peanuts comic strip and the
play inspired by it to see'the gentle
profundities that have given them
their lasting appeal. Their social
relevance is the very epitome of
TreadweD's production of CharUe
Brown, and she has masterfully
embodied it in her review of the
show. I believe the word was
Tacking."
.
Any criticism which is based on -
a comparison of one production
- with another is no criticism at afl. It
fails to bring out anything which,
could possibly be helpful to a
director, by telling him that his "
shortcomings were inevitable and
' predestined simply because ..he
had not seen the show previously
- produced. I am certain that Mr.
Treadwen . would have been
delighted to have his --show
critiqued on its own terms,
'whatever ' the results might be;
however, no show deserves td be
panned because it did not meet the --
preconceived requirements of a
critic. . . . ' ; . .
'If directors were suddenly to
find that thev were reauired to
Criticism of Lowry Center Art
Exhibit Is Seen as Unjustified
Dear Editor, - . ', . .
' Concerning the article in last
week's VOICE, "Original Art
Exhibit Graces Lowry Center", I
have no doubt that the print show
currently hanging in Lowry Center
is one of the finer shows we
(S.A.B.) have been able to obtain.
However, you seem . to have a
grossly myopic view of what goes
into each show that is hung. There
are several factors that must be
taken into consideration. First we
try to get a variety of mediums
(egD photography, watercolor, oil,
pastel, weaving, etc.). Second, we
feel . that Lowry Center has a
responsibility as a student center,
to offer the opportunity for some
students and alumni to exhibit their
work. Third, we don't have a large
budget Therefore, we are unable
to obtain many professional exhi-
bits which are most often rented for
show at a significant cost Unfor-
tunately, the sources we do have to
obtain exhibits rent-fre-e are severe--
ry limited. This is partially due to
our location (being a relatively
smaU town surrounded by even
smaller towns) and partially due to
our size (many professional artists
would rather reserve their exhibits
their success. To imply, for
instancerthat Linus speech about
Kanrwnoss contains rm Airor
social statement is to completely
miss the point. "Happiness is a
fleeting thing Patty, but I think that
a man can really come closer to it
by directing the forces of his life
toward a single goal which he
believes in, and I think that a man's
personal search for happiness isn't
really a selfish thing, either, for by
achieving happiness himself he --
can help others to find it too."
I Cff tfiift ho sm onm mnonwnf tr ".
reviewers of the future; not only
that they attend an entire
performance before making their
critiques, but that they also learn
to approach a different director's
concept with an open mind and a
will to learn: The play can then be .
critiqued against its own qualities,
Le. what seemed to work and what .
did not. This allows for fresh ideas
and new understandings and is a
tribute to the versatility afforded
us by the dramatic form of art.
Mary Beidler
preview a play before staging it '
themselves (and also required to
incorporate elements of other
productions into their own, as
Miss Dils thinks Mr. Treadwen
aiwuw iiave uurie, duwvouuii ut
the theater would become a thing
of the past, audiences could stop
looking for the new twists that
i. i lz r i i. .
famous plays exciting, and,
scariest of all, new plays would
". never make it onto the stage. (Can
you hear a director saying, Tm
sorry, Mr, Shakespeare, we can't
do your new play; we've never
um it hfrr"?l
If Miss Dils wishes to maintain
still that a work should be seen
..r -- . I -- . t
suggest that she read ' some.
next one.
''Z
.". John M. Warner r
for bigger and "more prestigious"
opportunities.) We have. tried to
secure connections in the Cleve-- ;
land area without much luck. And,
without sponsors for special
events (eg: the upcoming show for
Black History Week) it is relatively
impossible to secure what you
: I J U:Wl. .ill rvL 11 wtmuH uumi v jj.
aesthetic value.
I would just like to conclude by
saying that these shows are not
blindly planned, nor are they
spontaneous. From our sources we
are able to choose the exhibits we
feel are shows of greater artistic
value.
' if you think that these shows
deserve greater attention, perhaps
you should petition the school to
re-dra- w their budget But beware; it
may be that the money that goes
into these art exhibits came from',
the budget to print the VOCE! --
I sincerely hope that you will ,
view each exhibit with a little more '.
insight in the future. ' V
By the way, do you plan to--;
apply for S.A-B- . Art Chairperson
next week? -- ' "
Sincerely
Karyn Edeland . 4
S-A.-
B. Art Chairperson
SAB Seeks Concert
Dear Editor, r -
As everyone should know by
now, the College of Wooster will
be havins its first major rock
concert in 5 years. The Student
- Activities Board, Mike Sopkovich '
and the Concert Committee all felt J
; that this was a program that the
students here wanted. We had
certainly heard about the lack of
them enough times from enough
people., Westai believe that
C.O.W. students feel that way,
and as a result we' scheduled a
$22,000 show. Sadly, we have
received minimal support.
.. I would like to take this
Nestle Role
Dear Editor,
Some concerned students have J.
raised objections to the "Bottle
Babies' poster which asked the
. question; "Does Nestle- - Kill
Babies?" - They argue that
connecting Nestle with infantcide
is a -- cheap hype and that it , is
slanderous. We are sure-tha- t the
Nestle ' corporation appreciates
their concern for the company's
reputation, but , no arguments
- against the question can detract
from the corporate responsibility
one finds in the answer.
Is the 'question " legitimate?
-
Consider; does Nestle, by
aggressive advertising in areas
-
where proper use of the product is
unachievable, cause the death of
babies? Yes. Is Nestle responsible
for the death of babies? Yes. Does
Nestle kill babies? Not directly, but
thousands of babies die each year
as" a result of being fed
contaminated and diluted Nestle
formula. :
"Does Nestle Kill Babies?" was
purposely posed as a question to
prompt discussion and debate. In
searching' for the answer one will
inevitably have to confront not
Careers
Explored
Career Exploration Night is
coming-t-o Wooster on Thursday,
February 15, from 7 to 9 p.m.
Twenty-seve-n career consultants
from a variety of careers are
coming to the residence halls to
talk informally with you about their
field. Representatives from such
fields as social work, nursing,
personnel management, banking,
international business; and law will
be spread around Armington,
Andrews, Compton, Bissman,
Douglass and Holden Lounges.
There will be a 7-7:- 50 p.m. session
and then an 8:05 - 9 session, so you
can talk to two different career
consultants. .Don't pass up this
excellent opportunity to explore
some career options and find out
what it takes to be successful in
these fields.. . -
Schedules showing the exact
places and times will be posted in
the dormitories and' wQI be
circulatedthrdugh the mail.
listen to vour heart and ask that
f someorie special to the aD-camp- us
Valentine Day Formal Feb. 17.
Music will be provided by Shurfire
from 9 -- 1 a.m. in the Cowry Center
Ballroom. Sponsored by Holden
and Compton, tickets, $2 per
person, will be sold Feb. 15-1- 7
during lunch and dinner at Lowry
and Kirtredge. . '
opportunity to offer the following
suggestions to Wooster's Student
-- Body:''- - '-
--
1 --! Quit knocking the band.
. PersbnaDy, I am sick and tired of
hearing people complain about the
group we have brought. For the
information of those people who
have nothing good to say. The
Charlie Daniels Band alone has
been' selling out allover the
country, they have been receiving
rave reviews' and have even
appeared at the White House for
Jimmy Carter. We managed to
sign another name band to appear
with them New Riders.
Discussed
only 'Nestle, but also extreme,
poverty, disease and ignorance in
the Third World. The ultimate
solution lies in doing away with
poverty and disease and also in
'educating parents around" the
world. But, this in no way relieves
Nestle and other formula
manufacturers of responsibility for
improper and unethical practices
in their push for greater profits.
The achievements throughout
the Third World of decent living, .
health and education is years ;
-- away. Meanwhile, Nestle
continues its infant formula
advertising and promotion, giving
away samples and selling infant
formula to people who are. nor
ready to receive it. Too often
mental retardation and death
result. - - '
Jeff Dandoy, Debbie Taylor,
David Ward
Female Input
Lacking Here
Dear Editor:
-
This letter is in response to --
" Mary Briscoe's comments
.
delivered during the discussion,
"Liberal Education from a
Feminist Perspective'' on Monday,
February 5.
She stated from statistics, which
she had derived, that 20 percent of
the faculty at Wooster are female.
However, somehow as a senior
and near completing three years of
course work at Wooster, (I spent
my junior year off-campu- s), I have
never had a woman professor in an
academic course at Wooster. I
imagine that most students have
had women professors, but V
wonder why I have not.
Realistically as a Latin American
Cultural Area Studies major, my
interests do not fit into the
mainstream of majors on campus.
It is possible that I could have had
more women professors if I had a
different major. Yet. I have taken
many courses'" in economics,
history, - political science, and
Spanish without ever having a
woman professor. Why should
compromise my interests to have
the "experience'' of a
.
female
professor?. .Women should
naturally be teaching those
courses at Wooster and not just
one or two per department as
presently is the case. .
I do not feel that my education is
lacking .because I have never had
an academic course - with ' a
woman, but I think it truly reflects
Wooster's failing in our
commitment to the feminist cause,
if in fact we even have one! ;
Elfen Barclay
I
Support
2 Come to the SAB. office.
- and help us out. We have so much
to do and no hands to do it with.
Flyers need to be distributed,
posters need to be put up and
phone calls need to be madet Give
usla call at ext. 563 today and
- volunteer a little time.
3 - Buy your tickets now
do you realize that the community
has ' purchased over twice the
amount . of tickets as" have
students? -- '
Finally, I would like to add this
letter is not meant to sound like
the S.A.B. begging for attention.
Rather , it is meant to point out that
in order to pull off this concert and
any concert in the future we need a
little positive support We know
it exists out there somewhere!
Sincerely, --
Artie Kropp
Chairperson,
S.AJ3.
,
V -- ' Vtfi- - '
&mws
SOUTHERN ROCKER CHARLIE DANIELS win appear with
his band, along with the New Riders of the Purple Sage, in
; Timken Gymnasium on February 23.
Bookstore's Monopoly
Dear Editor,
In my four years here at the
college I have listened to students
complain about the Florence
Wilson Bookstore pricing policies.'
Being an economist I decided to
see if there was any validity in
these complaints. I priced 15 items
in our bookstore and compared
them toKrogers' and K-Mar- t's
prices. The' results are presented
in the table; the date clearly
indicates that Don NoO (the
manager and purchasing director
of the bookstore) is overcharging
us tremendously! For example it
costs a whole $1 more to buy 10
Contact capsules from Don Noll
than it does from Kroger's and a
$1.06 more than from K-Ma- rt. I
realize that Kroger's and K-Ma- rt
do a larger volume of business, but
I feel the differentials from an
-
February 9. 1979 -
economics standpoint are
unjustified.
I feel Don Noll has been given
monopolistic powers and is using
them to exploit us, the most
frequent patrons of the bookstore.
Is this ah example of the Christian '
ethic that our Code of Conduct is
based on? Since the bookstore
falls under the category "all
elements of the community" as
stated in the Preamble, its
behavior should be representative
- of the responsibilities outlined in
- the Code.' In more common
language we are being "ripped off!"
The students and faculty of the
College of Wooster. community
should stand up for their rights,
especially the right not to be
exploited. I say we should tak-e-
actxn ana put an ena ro mis
Price Comparison
Rem' Don Noll Krogers
Clairol ' 7 oz. 1.29 .19oz.
Herbal Essence 11 oz. $2.45 - $.23oz. 15 oz. 2.29 .16oz.
'Alka
Seltzer 25 tabs. $1.75 .75
Tide
49 oz. 2.25 - 1.45
-SucretS 24 oz.
Any flavor 199 1.55
Head & Shoulders
Shampoo 4 oz. 1-5- 5 ' .99
Johnsons Dental
Floss 50 yds. 129 . 99
.
'
--.Contact v
10 caps. . q 2.25 1 125
Tampax
40 Reg. V - 198 157
Q-Ti- ps 88 .89 .OVtip' 125 1.09 .GWfttf
Crest 3 oz." '
toothpaste .98 . .75
Vicks Formula
44 Cough Syrup 2.25 1.25
- Johnson's Baby
Powder 4 oz. 4 oz. 1.05 .27oz, ' 4 oz. .69 ,18oz.
Isopropyl :
'Alcohol 16 oz. .48 .48
Listerene - 6 oz. 15 21oz. 12 oz. 1.15 .10bz..
Johnson's 18 oz. Ul .08oz.
Baby Shampoo 7 oz. 1.95 .28oz. 11 oz. 1.79 .17oz.
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Questioned
immoral and unjustified behavior
of over-pricing- ! We can confront
the situation head on by
boycotting the bookstore,
complaining to the administration,
and Don Noll. As members of this
community we are obligated to
speak out against blatant in-
justices and not be a living
example of the "docile" product of
our education that Jonathon
Kozol recently warned Us of. ,
Respectfully
yours,
PaulKeeler
Tom Lhzler
In calculations all numbers were
rounded up.
Prices effective February 1, 1979.
No items were "ON SALE. '
Survey Design - Paul Keeler.
Collected by Paul Kee'ler
Tomutzler
K-M- art
11 oz. $1.64 - ,15oz.
.69
- Tide" N.A.
1.13
134
.76
1.19
1.96
170 1.07 .007Aip
.63
1.42
14 oz. 1.44 .11oz.
24 oz. 2.25 .10oz.
37
12 oz. .97 .09oz.
18 oz. 1.05 .06oz.
'Johnsons' N.A.
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Fusion off Edticatioini ainidl Reality Needled
in her Sunday, Feb 4 sermon,
the Reverend Cynthia A Jarvis $et
the tone for the Liberal Arts
Symposium. Entitled "Educated
for What?", the sermon touched
on the responsibilities of a Wooster
education. Here are some
excerpts:
"When education is a process
that tends to separate persons and
institutions from the rest of society
for "unbiased, non-politic- al, value-free- "
education, then it not only is
deceiving itself but it has more man
a 50-5-0 chance of producing
graduates who will seek all their
Eves to remain separate, a cut
above, a member of the intelligent
da with a Phi Beta Kappa key
dangling from a charm bracelet or
a watch chain. Education when it
occurs apart from the real and
pressing cries of the world is an
education mat seeks truth in the
form of ideas, finds thought
entertaining, believes in the myth
of objectivity and breeds people
who are "concerned" about social
issues but relatively untouched by .
them. Education when it is re-
moved from daily human struggles
is, with few exceptions, education
that boasts of graduates who are
successful in the present order. It is
also education that must spend
innordinate amounts of energy on
its own internal separations that
occur among competing depart
Security Requires Student Initiative
by John DeWaal
Most of us consider the College
of Wcoster an isolated, and
therefore safe, campus, seldom
affected by those activities which
daily occur on the "outside."
Therefore, the shock was very real
when students returned from
Winter Break to find the College
had suffered a series of burglaries
and various acts of vandalism to
college housing units. The
majority of the incidents were
confined to small houses, with the
burglars netting a few stereos,
some jewelry and other
miscellaneous items.
There is just no way," says Carl
Yund, Chief of Security, "that this
department can prevent this type
of activity from occurring, given
our limited manpower and
equipment." He points out that the
campus nas over wu acres ana cv
buildings which are patrolled often
by only one man, in addition to his
normal patrol duties. "The
students could help us out a great
deal during the school year,"
'points out Chief Yund "if they
would only be cautious enough to
lock their doors and windows and
ments , who share no common
vision other than a common
struggle for survival and supre-
macy.
To the question, "Educated for
what?" most of us would answer.'
.educated for a productive, pro-
vocative, successful and interesting
life. It is not a bad fate and it is all
that can be expected of a Harvard.
Of such an orientation to educa-
tion, Jonathon Kozol notes that
The concentration, in most uni-
versity apologetic' settles on the
fiction of a neutral territory of
en&ghtened aspiration: a plot of
land a pile of mortar, stone and
brick, that constitutes an island of --
unbiased, non-politic- al and value
free discussion-
-
Jt is a pleasant and
disarming frieze, one that people in
Cambridge, as in Boulder, iBerkley
and Palo Alto, do their best to
foster. It is a consoling recollection
too: pre-mode- m, pre-catastrop- hic
and pre-Auschwit- z." As I said, it is
not a bad educational fate and it is
all that can be expected' of a
Harvard.
"But for a Wooster ...Education
in a college of the church should be
education that calls students and
professors not to separation but to
a deep encounter with the world as
it is. The quality of the curriculum
should be judged by its proximity
to the human condition and the
quality of teaching should " be
not leave valuables out in the
open."
The responsibility of securing
the campus over the breaks is,'
according to Yund, nearly twice as '
difficult as it is when school is in
session. "First," he points out, "it
is assumed that most of the
campus buildings are empty and
that students are not to be in them
without authorization. Yet time
and again, particularly in the small
houses, students .return to the
buildings and use their keys to get
in." Chief Yund commented that
numerous such incidents over
. Winter Break greatly hindered
their patrol activities.
In addition, Chief Yund pointed
out, students are instructed not to
leave valuables in their rooms over;
break, and if they choose to do so,
they should at least make an
attempt to hide them. Yet Security
Officers over Winter Break
reported seeing stereos, radios
and other valuable herns in the
windows of nearly aO the housing
units.
The best preventative measure
that can -- be taken," says Chief
Yund, "is for the students and staff
to follow our suggested
LET THE MEN OF WISDOM SPEAK
Surely we are almost at the point where the professions of medicine and
law will be held up to public scorn and ridicule for their unconscionable
abandonment of the unborn. '
Dr. Joseph Stanton, Boston, Mass.
ABORTION FACTS
Dr. Myre Son, associated with the Royal Ottawa Hospital, and professor of
psychiatry at the University of Ottawa (in testimony in U.S. District Court)
said that the statement in the Akron Ordnance that the unborn chad is a
human life from the moment of conception is "biologically true. To say
otherwise would be untrue and dishonest.
--
.
Akron Beacon Journal. September, 1978
WAYNE COUNTY RIGHT -T-O-LIFE
Box 835, Wooster. Ohio 264-52- 89
or call
EMPAC Emergency Pregnancy Aid 1-419-- 1372
FREE Pregnancy HOTLINE 1-800-344- -7211
itmt f If (III J1JJJr?j ililllllllJ'.V.r4lllllllllf till
rewarded according to the degree
of ' passion. A diploma from a
college of the church should mean
that a student has not been able to
spend four years on a college
campus .without coming to grips
with the reality of injustice, of
hunger, of oppression of power-lessnes- s
as it is played out in the
lives of ' real people now and
throughout history. A diploma
from an istitution with a Judeo-Christia- n
heritage should signify,
that the student has some inkling
of what ft means to be a stranger
and a sojouner in this world, knows
that there are people who are
really exiled and people for whom
the exodus is not just a Bible story
and for whom covenant is more
than a legal agreement For such a
community of learning truth
should come packaged not
.
merely
as ideas but as action that can be
embracedLAB of which is to say
that finally a college of the church
is an institution where all of this
occurs not because one professor
along the way felt that it was
important to deal with human
hunger as a global problem or
because the campus church, de-
cided it was time to invite a Chilean '
exile into the pulpit; it occurs not
because one year the Economics
Department decided' to run a
symposium on Economic Justice
or because the Black Student
.
precautionary measures.
Secure aO doors and windows
to residential rooms, offices and
vehicles. - r
' Do not leave valuables
unprotected or in plain view, even
in the dorm. ' '
Write down the serial numbers
of all valuables including stereos,
radios, TVs, bicycles, etc This is
an important factor in later,
recovering stolen property.
Report all suspicious persons
or vehicles to Security
immediately. If you are not near a
phone, obtain a complete
description
,
including clothing
worn, physical description, type of
vehicle used and license number.
"We are doing as much- - as
possible to secure the campus
year-round- ," says Chief Yund, but
an important factor is an increased
awareness on the part of the
students and staff that this type of
activity does occur on the campus.
For this reason, we. will be
instituting a number of programs
in the near future to help make the
campus cornmunity more aware of
their responsibilities in helping
decrease the incidence of theft on
campus.
. It
to
$5 Bonus tor flrst time
plasma
T
Association is committed to
ing the Black experience. It occurs
because, at its very roots, the
college is institutionally committed
to a future where people do not
starve, and oppressors do - not
opress and where the powerless
by Greg Stolcis- -
In his Tuesday afternoon discus-
sion entitled The French Resis-
tance," Preskfcent ' Henry Cope-lan- d
continued the "Shattered
Dream" Symposium, as he dis-
cussed the effects the ' French
Resistance had upon the intellec-
tual and moral climate in France
during, and immediately after, the
Second World War.
. For President Copeland, the
confused and impassioned intellect
of the Resistance movement was
out of the ordinary. He used the
notion of MiDenarianism, the belief
in the coming of an ideal society,
created by revolutionary action, as
a focusing metaphor. The five
elements of Millenarianism, in fact,
coincide with the situation the
French Resistance found itself in in
June, 1940, when France sur-
rendered.
' In a MiHenarian movement the
participants are subjected to acute
depravation. To every Frenchman,
the fal of France to Hitler's
wermacht was tremendously dis-
paraging. The individuals involved
feel a sense of massive loss and
helplessness, as undoubtedly the
Resistance members did in face of
the Nazi occupation. Millenarlan
movements have a dua&stic ten-
dency; one in which the absolutism
of the struggle leads the group to
act as if their world is a field of
struggle. This is precisely how the
Resistance perceived its battle with
the occupying German regieme.
An ' apocalyptic . view is also
involved, as the world in which the
participants find themselves strug-
gling in will come to an end. For
the Resistance, the overthrow of
the Nazi yoke was inevitable.
Finally, Millenarianism .implies a
vision of a coming age. It is with
this notion that the Resistance
most readily identified with. . It
identified itself as the leader of the
new, revitalized France which was
to emerge from the ashes of Nazi
domination.
The embracing and acceptance
of these Millenarianist tendencies
had a diverse effect on the
Resistance. While it provided an
element of hope and leadership for ..
a badly beaten and shaken French
people, --H also tended to engage in
superficial analyses of the situation
besetting France, and" could not.;
meet the goals it had placed upon
itself. Hence, a severe sense of
disillusionment set in, resulting in
donors with this ad.
alliance
are empowered and the lost found.
Let the college hot only embrace a
new code of social responsibility
for its students but also- - let it .
proclaim a code of social responsi-
bility, for itself!" ,
Continued
the internal bickering and strife
which characterized the Resistance
aner tprance s uDeration in
When a new France failed' to --
develop, the Resistance watched --
its dream shatter as the old political
orders reemerged admist France's,
post-wa-r internal conflicts. "
The "Shattered Dream" Sym-- ,
posium is held Tuesdays in the.
.'Library Lecture Room. Jointly
sponsored by the French and '
History. Departments, it focuses
upon , the intellectual and artistic --
cEmate of World War D era in
France. Next week, Dr. Henry
Herring of the English Department. .
wffl discuss the Second World War
in films, in a lecture entitled --
"Bombed Away."
Brahms Chamber
Concerts Resume
by Lisa Vickery .
nearner rrancis was m clear
'and bright voice on Sunday
afternoon when 1 the Brahms iFestival resumed with eight --
Zigeunerlieder, that is, eight gypsy
songs. The style of these gypsy
songs differed from the other
Brahms songs that have been
performed in the previous weeks
: of the concert series. It might have
been due to the change of pace
from the other style of songs, the --
liveliness of the folk tunes or
because of the manner and tone of .
the . vocalist, but for whatever
reason, I found this set the most
entertaining of the chamber
singing so far.
Following Ms. Francis and Ms.
Crowi, her accompanist, both
music students of the College, was
Daniel Winter, performing Four
Piano Pieces by Johannes
Brahms, Op. 119. Mr. Winter has
been loyal in his contributions to
the festival, providing both'
abtumpdnimenis ana weu-receive- d
solos. Four Piano Pieces,
although written late in Brahms'
Career (the work being his last foTv
piano) exudes a youthful vitality, at
times romantically, and at times -
gallantly.
' Leon Brooks,
.
clarinet, and
Brian Dystro, piano, made their
first and only scheduled
appearance for the Sunday
afternoon concerts. -- Mr. Brooks'
performance of the. Sonata in E-Fl-at
Major for Clarinet and Piano
.
Op. 120, No. 2, was robust and his
tone full and rich. Mr. Brooks will
be with the faculty for this year,
teaching music education as well
as conducting the Scot Band while.
Dr. Stuart Ling is on leave.
The informality of these
afternoon recitals has remained
true to . the' initial design of
chamber . music, providing a
relaxed atmosphere that makes
the event more of a sharing of art
and talent than a performance.
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Hopkins Outlines Value
6f a Liberal Education
by Martha Oesch
Good authority has it that there'
is life after Wooster. Who should
know better than Giles Hopkins, a
1971 Wooster graduate and now a
carpenter in Washington,
.
D.C IrT
aJ 1 1ine mxisi ox lecrures on-wn- at a
liberal arts education should mean, -
- Hopkins, reflecting on his Wooster
education, provided a relevant
example of what a . liberal arts
education can mean.
A self-admitt- ed compulsive list
maker, Hopkins began his talk in
the Lowry pit by having everyone
draw up a list of five things that had.
to be done by Monday and then a
list of five things people wanted to
accomplish in their life. A compar- -
isonof the two lists showed what to
Hopkins is extremely useful; the
' ability to distinguish the urgent
.from the important "When I
confuse one for the other, T find
. myself frustrated and begin looking
for other people to blame. I needed
to find out how I could leam to
-- deal with the urgent so that I could
.
get to the important7, explains
Hopkins.
Some of his own strategies for
dealing with the urgent include
r
knowing how to plan, postpone
and say 'no to other people.
Hopkins commented that the most
frequently used strategy, postpon-
ing, is also one of--th- e most
underestimated, saying, "When I
postpone something long enough
it usually means I didn't to do it
anyway." "
After dealing , with the urgent,
Hopkins stated that the next step
was mobilizing one's personal
power to accomplish the impor-
tant Hopkins illustrated the swing
in personal power in terms of a
pendulum. At one extreme is what
.
he calls the "If I Were King", power
where we grossly overestimate our--"
available power; while at the other
swing of the pendulum is the
defeatist attitude
. of the "Profes-
sional Victim". In the middle of th?
swing lies our edge of personal
power where , we can accomplish
the most but' while most us find
difficult to maintain. Thus, our goal
should be to "maximize the
amount of time we spend operat-
ing on the edge of our personal
power" says Hopkins.
Hopkinsuggested doubling our
own personal power by finding an
ally who could aid us in realizing
the importance in lifea prime
example being a student seeking
out a faculty member who has
more power than he Together the
allies can work out a strategy for
achieving the important goal .'
One of the last abilities which
Melodrama
by Susie Estill .
To learn about the evils of
demon rum, come to Wooster's
9th Annual CollegeCommunity
Production, Ten Nights in a
Barroom. When first presented in
1859 as a temperance drama,
books were often placed outside
the theatres so that the audience
might sign after the show to swear
never to drink again. A cast of both
college and community actors will
be presenting this old-fashion- ed to
melodrama Thursday through
Saturday Feb. 15-1- 7 at 8:15 p.m.,
with a matinee on Sunday the 18th
at 2 p.m. in Freedlander Theatre.
' Hopkins believes to be important
in life but which many people may
not yet be able to carry out, is the
ability to make a committment
According to Hopkins, because this
takes much maturity and work it is
something which many people
cannot effectively do.
Living 4n Washington, D.C,
Hopkins and his wife previously
taught for four years at a boarding
school in New England. An
occupation for Hopkins has meant '
combining consulting work for the
Tennessee Valley Authority and
helping other people in the D.C
area two or three days a week who
want to redesign or repair part of
a house.
Stressing the importance . of
choosing a lifestyle- - not a job,
Hopkins says of his combined job
of carpentry and consulting, "I
wanted my occupation to fit into
my lifestlye. At times there is a lot
of tension and I don't have a lot of
money, but it is a very satisfying
life."
Part of his success in developing
his own life style he attributes to
having had an interdepartmental
major at Wooster. Says he, "I
learned how to negotiate the
system using various tactics and
strategies, even when sometimes
the strategies I used changed the
rules of the game;" He added that
the opportunity for inter-department- al
majors is much greater than
many students realize.
When questioned as to whether
obtaining his Ph.D. had.-bee- n
worthwhile he responded, posi-
tively saying that he viewed it like
his I.S.; as a great luxury. Stressing
the personal satisfaction which he
received from it, Hopkins com-
mented on his Ph.D. and IS,
explaining, "there are very few
times when you can be right on top
of a subject and know so much
about it" Ironically, the hardest
part about doing both his PhD. and
I.S. was not the mechanics of
grammar and 1 writing, but the
realization that "after this no one
was going to fell me I was OK or a
good or a poor student with a
simple grade. To face that intense
self --evaluation was the hardest"
he says.
Looking toward the future,
Hopkins sees students' renewed
committment and motivation as
part of a cycle which started with
the sixties and may in the eighties
come full circle. Concluding on a
positive-- note, Hopkins went fur-
ther, saying, "I still have some faith
in .the notion that the process of
change is a very valuable teaching
tooL"
cont from pg 1
have. His first proposal was "an
end to schooj and university as
twelve, or sixteen years of
mandatory holding patterns... as a
postponement of real life." The
second was: "an end to school and
university as twelve or sixteen
years of a mandatory nationalist
state indoctrination designed to
make us weak." And the third: "An
end to school as an instrument of
socio-econom- ic class selection."
He focused his talk on the
problems of indoctrination, which
is, he feels, the "only" essential '
Code Revision Due?
cont from pg 1 ;
roommates or other residents to
use their room for study," states
the Code. At the same time,
students'. "Right to individual pri-
vacy" must be respected. Finally,
cohabitation is prohibited "because
.of the nature of the College
community."
Despite criticisms by the Com-
mittee on Student Conduct con-
cerning the Judicial System, the
Deans did not revise that section,
but are leaving the work up to the
Judicial Board itself. "That'll soon
be making their own recommenda-
tions," said Plusquellec
"Our purpose (in devising the
proposal) is to balance the aca-
demic needs with the individual .
and the social community," he
stated. At a Campus Council
meeting last week, a subcommittee
was set up to look into the
recommendations ' made by the
Dean of Students' Office. Members
to capture the mood of the play's
era. To do this, there will be short
acts, called olios, between scenes
featuring among other things, a
barbershop quartet and a kick
line. Penny candy will be sold
during the intermission. No plans
have been made as yet to place a
book in the lobby to evangelize the
audience, one cast member
"Ten Nights" Debuts Next Week
The town drunKard,. Joe
Morgan, played by Jamie Evans,
learns of his evil ways through the
death of his angelic daughter,
Mary, (Bonnie Sanborn). Good
triumphs over evfl when barroom
hussy Goldie Hills (Kim Larimore)
exposes bad guy Harvy Green.
Don Curie, a familiar face in
College Community productions,
will have the roD of the gambling
Green. The show even includes a Ifight scene and a big chase scene
fjighlight the action. .
Ten Nights in a Barroom is
being directed by Dr. Schutz and
Peggy Crago who are attempting
tt
' - . j. I
IRENE KORSAK, MIKE LAUBER, and MARTHA JAMESON (not pictured) participated inWednesday morning convocation, entitled "Getting into the Act of Education." Photo by Amy
Kozol Attacks Indoctrination
Grace's Wine
Shoppe
248 W. North Street
262-5&S- S
reason for the existence of our
public schools.7. the only basis for
their founding in the first place."
He pointed out the discrepancy
between our continued denuncia-
tions of Russia and China for their
practice of indoctrination and our
refusal to recognize our own such
practice, stating: "The words are
different, but the functions are the
same."
Kozol terms the school system
which we in America now have as
"sixteen years of mandatory self-debilitati- on
r- loss of passion, loss
of leverage, loss of soul."
of the subcommittee are Plusquel-
lec, Don Wise, Beth Famsworth,
Mike Petrella, and Blake Moore.
If Council passes the revisions,
according to Plusquellec, President
Cope land will have three options:
to approve it for next Fall, to veto
the proposal and send it back to
Council, or to take the recommen-
dations before the Board of
Trustees.
This proposal is the result of a
lot of hard work that the Visitation
Committee has done," Plusquellec.
added. "We wouldn't be where we
are without the help of students
and faculty." If the Code ' is
approved, surveys will be distri-
buted to ascertain what kinds of
visitationhousing options students
are interested in developing.
Students who seek more Infor-
mation on the proposal may talk to
a Campus Council member, or
read the new Code on closed
reserve in Andrews Library..
reports.
Taking charge of all of the
cont on pg 11
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Repeatedly, he stressed
indoctrination as the basis of such
a system whose prime concern
siems to lie with "assigning people
to their appropriate social roles."
He emphasized that this
accusation is not necessarily
supported by "radical sources,"
and cited Woodrow Wilson as
having said that we in America
have two classes: one to have a
liberal education, and "another
larger class to forgo this" for the
purpose of executing "manual
tasks." This description of our
system is, Kozol contended, an
"honest, accurate, and vicious"
'
one.
According to the speaker, one
primary example of American
indoctrination is our Pledge of
Allegiance. He assured his
listeners that he does like the
American flag, and he does like
America, and that is why he
doesn't like to see "our flag stained
with lies... and our pledge is lies
from start to finish."
Our nation is not, Kozol
asserted vehemently, "one nation
indivisible," but rather two
distinctly visible, upon which
cont on pg 6
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Black Cultwcz Ceiebiraiied
- by Lisa Vickery
. Black History Week, an annual
event at the College, begins this
Sunday, and continues with at
least one special event on each
consecutive day unhl February
18th. The theme of Black History
Week 79 centers on Black people
in the arts. The schedule mdudes
performances of classical, gospel
and jazz music, lectures,
discussions and films.
The week has been coordinated
by the combined efforts of Yvonne
Williams, the Chairperson of the
Black Studies department and, the
Black Forum, chaired by Steve
Crawford in dose connection with
Artie Kropp and Hal Closson. -
Participants in what Yvonne
Williams calls a "celebration of the
Black experience in America and
the specialties of the black
culture" encompass guest
speakers and artists as well as
college, faculty, alumni and
students. All involved are
dedicated to reaching the campus
with the important message of the
Black heritage. J.
Highlights of the week's
schedule begin with music: a
recital oh Sunday evening by
pianist Dolores White followed by
a jazz concert on Monday evening.
The performance of the "Seeds of
Fulfillment," the six-piec- e jazz
group from Columbus, --will be
given in McGaw Chapel at 8 p.m.
Other guest participation includes
convocation on Wednesday which
will be a poetry reading by Robert
Chrisrnan, the President and co-found- er
of the Black World '
Foundation, a concert of.
Caribbean music, a seminar on
opportunities after colfege
graduation and two gospel choirs.
In addition to the - other
cont from pg 1 .
on the ability to learn and study
and, in turn, that the ability to learn
and study, has an effect on one's
personal well-bein- g. The develop-
ment of a value system, Moore
believes is the. link between
personal and academic life. The
' idea of the consideration of values
on this campus has in part been
implemented by Wagner Hall,
although Moore terms , this a
"Back-Door"- .. approach to the
implementation of such ideas on a
wider scale. -
Moore is leaving Wboster not
because of Wooster itself, but
rather to spend a year with his wife
whle they travel - around the
country. They plan to volunteer
and work for causes in which they
both believe but as of yet have not
had time to explor. (Moore was
involved extensive
ly in the anti-wa- r movement in the
late sixties.) After this year long
interim, Moore is hoping to pursue
a Ph.D. in the area of Human
Organization and Development
Moore perdeves this period as an
interesting life stage, an oppor-
tunity to view career options at
mid-strea- m. When asked whether
he would return to an academic
position either here or elsewhere,.
Moore was uncertain, but claimed- -
ON RT. 30
V MILE EAST OF WOOSTER
numerous opportunities listed in
the brochure that each student will
receive, there will be an art display
in Lowry Center, featuring the
work of young black students from
the Cleveland Art Institute. .
Associate Dean ns
tnat ne enjoyea certain compon-
ents of administrative work, beinc,
an educator, running workshops,
.and having the . opportunity to
counsel ' and fisten to ' people.'
Academic institutions offer, Moore
insists, the opportunity for innova-
tion and change since they are not
as deeply rooted in business or
government Moore - claims
Wooster has been an exciting place
to work, but feels the need to start
"anew. -
COLUMBUS JAZZ BAND, The Seeds of Fulfillment," is one
of the many features of Black History Week, which will center
on the. theme of Black involvement in the arts. - Y .
Kozol Lectures on Liberal Education
cont from pg 5 - J - .
remark he paused to direct his-attac- k
specifically at his audience,
crying: "Divided by the genius of
your parents." He finds the final
clause the most hypocritical,
.
stating that America does not have .
"Liberty and justice for an," but
rather liberty for some and justice
if you can afford a rich lawyer."
.
: At this point, he changed the
course of his protest to focus on
the existing public school system.
He stressed the fact that teachers
avoid the use of the first person
pronoun and that they discourage
their students from using it He
alluded to the typical third grade
teacher, the "classic proponent,
and victim" of our system, and
how, rather than saying to a class --
of rebellious pupils: "Is that any
way to speak to me?" she would
scold, "Is that any way to speak to
your teacher?" as though she were
absent from the classroom. Kozol
termed the first person singular a
"pronoun of self abdication,"
asserting that this is . the very
reason for which it is avoided. He :
looks upon the word T as a basis
-- for and integral part of the word
"we," grinding into his listeners the
idea that people will not learn to
function as a group until they learn
' to understand themselves as
individuals. '
He attacked methods such as
S.R-A-
-, calling them "individual- -
' ized ..indoctrination" and , all.
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methods where the child learns at
his own pace. He attacked the
people who dare not think if it
entails the risk of "loss of allies...
friendship...' security... and, God
help us, tenure." He spoke of the
"tragedy of a society in which we
grow up believing that everything '
that - matters will be done by
someone else. He emphasized the
need to "unlock"; our imagina- - "
tions, and the shock it often takes
to do so. -
His shock, he explained, came
when he traveled to Cuba tostudy '
the educational system there far
the Fall of 1976. He was surprised
.
to find that the method utilized by
the Cubans, to eliminate illiteracy
involved closing all schools and
sending the students out to teach r '(J,
people to read. In nine months,
these students, 40 of whom were -
between the ages of eight and
fourteen, were able to reduce the
number of illiterate adults. The
current portion of Cuban
population which is illiterate is 2.
The present percentage in
"America fe 20; 44 for blacks,
r and 56 for Spanish. -
Kozol explained that the Cuban
state works in the "bias of its own
interest" but a bias built not on
"acquiescence" or "docility," but
on the "idea of liberation." He
quoted the motto of the Cuban
students as being: "We shaO
overcome!" and that of the
American students as being: "We
shall learn our place." He stressed
that the Cuban word for state is '
the same as that for revolution -
and that while Americans pledge
their "allegiance to state," Cubans
speak of their "obligation in the
revolution." In contrasting the two
phrases, Kozol decided upon the . ' -
superiority of the latter, because a
revolution is "part of something
within a flux... it is o.k. to change
it." J
Kozol .made it clear, that the .
problems of --the United States fie
not in the fact that schools serve
the interest of the state, but rather
in the question of "what interests 'N
and what kind of state." "The, . ' -
American state, Kozol feels, is "an
agent of world-wid- e exploitation ' '
and domestic misery." He-spo-ke -
ot Thoreau" and Jefferson with , ,
reverence.and of Ronald Reagan
'
with condemnation, . denouncing '
people who "wrap themselves up,
in the American flag." Just what : 'v
this latter constitutes, he did not
specify. He lamented the demise of
the "free-thinkin- g rebel," of the; --- 1-
people "not afraid to risk fives,- -
': cont on pg 10 ;"v' .-- T'::
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EPG Cuaiririciuiliuiinni Revisions
As a service to "the student
body, the Voice is printing the
T ' new curriculum proposal of the
Educational Policy Committee in
, its entirety. Due to the length of
the article and the extmjprinting
'costs encurred, the Dean of the
. Faculty has agreed to pay for a -
-
-- portion of the additional expense
.
in publication. - ."
The Voice, however, takes no "
stand at this time in regard to the '
proposal, yje simply believe that
students should have the
' opportunity to learn what
changes may be made in the
present ' curriculum, and why
those changes ;. have ... been
recommended
The following is a statement
from the EPC which outlines the --
rationale of the , Committee in
developing a new curriculum:
The Educational-Polic- y
- Committee will make' its
recommendations to the faculty at '
, the regular meeting in March. If
the acuity endorses the overall
program, details of course options
in components of the general
education program (see below)
' will be worked out between March
1979 and September 1980. The
O revised curriculum- - will, if"
approved, go into effect for the.
Class of 1984:
We invite the College
community to join us during the
month of February in a series df
discussions and debates on the
strengths and weaknesses of the
proposed curriculum. As : the
committee charged with sharing
with trie "President, the Vice,,
President "tor Academic Affairs,"
and the Dean of the Faculty the
responsibility for "the develop-
ment, and implementation of the
educational policies of the College,
including the curriculum," we
believe that our role is to present
for faculty consideration the broad
guidelines and general directions
of programs which, in our
judgment,.-
-
will best serve the
.
educational needs of students and
the goals of the College. We do not
claim that the model we present in :
this proposal is the only viable
model. We, however, do believe 1
that the program we propose
addresses some - of the
fundamental issues of educational:
policy and curriculum which weat
Wooster must consider ifwe are to
maintain a strong and challenging
program in the coming decade..
--The mrriculum of-- the past
decade (1969-- ) has served us and
our students weO and is a worthy
foundation for the curriculum of
" the eighties. Whether the faculty in ;
its collective wisdom accepts or
rejects the Educational Policy
Committee's specific recommen-dationsfc- nr
revisions in the present '
.
cuiTicuhimisofkssTrjncemtothe
. committee than whether we as an '
intellectual community take this
opportunity to learn from "one
another in open dialogue and --
deliberation on the proper
concerns of all educates. Without
.
v such dialogue and deliberation, we
. and our curriculum wiD be - 31--
prepared to meet the needs of the
Wooster student of the 1980s.
Finally, we call upon you to be
an active participant in the process
. of defining the curriculum of the
eighties because, like Boyer and
Kapan, we believe "that the
college curriculum is a living and "
evolving part of human culture,"
.
rand that "we are shapers of -- '
institutions and are .shaped by
; them" (Education for Survival, p.
10 and p. 67). Discussions on the
-- curriculum are scheduled for the
next three Thursdays, at 7:30
p.m., in Lean Lecture Room,
Wishart Hall: on February 8, for
faculty; on February 15, for
' students and faculty; and on
February 22, for faculty.
.
As background for the
recommendations which follow,
we ask you to refer to the two
progress reports made by EPC
and the Dean of the Faculty on'
May 15, 1978' and October 11,
1978. We believe that the
recommendations speak to the
goals and objectives of creative
liberal learning as expressed in the
October 11 report:
. The creative liberal learning for
which we strive demands' a
complex set of values, each of
which takes on new meaning in
. the context of changing
relationships and new syntheses.
As an institution we have chosen
as our first priority a commitment
to .a never-endin- g pursuit of
-- knowledge and understanding, to
the end that we may freely
"-d-
etermine both the independent
and collective possibilities for
'development of out potential as
human beings in a more humane
society. We value intellectual skills
and disciplinary techniques and
content, which provide the means
for "understanding, creating,
. expressing, and both reflecting
and acting upon the possibilities
which the future holds. -- We self-
consciously strive to create in out
curriculum and .. institutional
environment a framework
conducive to recognizing,
analyzing, weighing, evaluating,
and responding to known and yet-to-be-discove- red
choices. We are
concerned with the here and now
but refuse to be enslaved to
temporal, spatial, and cultural
perspectives. Finally, we value
most highly and are committed to
"the enhancement of those human
and humane characteristics of
intellectual curiosity and esthetic
and moral sensibility.
Recommendations
' The " recommendations are
listed in four categories: one,
general education; two, major;
three, -- electives .and. basic
competencies; and four, course
credits and load Modifications of
graduation requirements
approved by the faculty wiD go into
effect with the Class of 1984.
There will '' be no change in
graduation requirements for
students currently enrolled at the
College or members of the Class
of 1983.
.
In the proposals which follow,
summary comparisons will be
made between proposed revisions
and present requirements. In
those : instances in which no
changes are recommended in the
curriculum, the present
requirements are restated without
comment. :i
L General Education ,
The objectives of the general
education program are first, ,
knowledge of
.
and the ability to
reflect upon the varied human
achievements which define the
areas of inquiry ki liberal studies,
and . second, the ability to
recognize, to respect, and to .
experience differing modes- - of '
understanding : and expression.
The program we propose involves:
1.. course work in a variety of
fields of knowledge essentialfor a
broad understanding-o- f some of
the more- - important aspects of
human experience;
2. courses which make clear the
r forms and methods of understand-
ing considered useful in varied
fields arid in which at least one of
the fundamental problems
characteristic of these fields is
. consciously addressed;
3. courses designed to meet the
- special heeds of students who
may do no further work in these
areas; (Rather than being
preparation for the next level of
difficulty in the field, these courses
are offered with the idea that they
may be the student's last formal
encounter with the subject afea
and that additional understanding
will be self-generate- d. Learning
how to learn in an area is,
therefore, especially signtficant.)
4. courses intended to ensure
exposure both to important areas
of human knowledge and to
. various intellectual and intuitive
processes by which knowledge
has been acquired and by which
people have expressed their
reactions to the world
,.The following "program - in
general education is recom- -
, mended as a replacement for the
present general requirements of .
Freshman Studies (one course),
"' religion (one), language and
culture (zero to three),
distribution (two) and concentra-
tion (three): -- ': j.V
1. Freshman Core Studies in
Western Culture (1 course),
, 2. Critical Inquiry and
Expression (1),
i3. Studies in Religion (1),
4. Studies in Foreign Language
and Culture (0-3- ),
5. Studies in Cultural Definition
(1) , -
6. Studies in Literature and the
Fine Arts (1),
- 7. Studies in the Social Sciences
(2) ,
8. Studies in the Physical and
Life Sciences and Mathematics
(2),
9r Studies in History (1).
TOTAL: 10-1- 3 courses.
1. Freshman Core Studies
in Western Culture, a course
Freshman Core Studies in
Western Culture is the first in a
sequence of two courses required
of all students during their first
year at the College. The sequence
is designed to introduce students
to certain educational priorities at
Wooster; namely, the need, for
broadly ranging yet rigorous
intellectual involvement with
cultural questions, raised by a
' liberal arts curriculum, and the
need for a mastery of verbal and
bibliographic skills when dealing
with such educational concerns.
As --me first course in this
sequence. Freshman Core
Studies in Western Culture takes
as its purpose to introduce the
entering student to a critical
involvement with a specific set of
ideas. Such involvement is to be
characteristic of " further work
expected at the College, and the
set of ideas will prove useful in any
student's general program of
study, as well as in understanding
his or her own culturer-T-o such
end the course is unified by a set
of common readings, and by a
common subject matter, namely,
an historically organized
introduction to three crucial ways
of thinking about the world that
have existed in Western
civilization and have supplied
governing'' ideas in Western
thought about the sources of
order in human affairs. (A model
for the course, for purposes of
illustration, is given in Appendix
B.)
The course is taught by a staff
drawn from throughout the faculty
and is conducted as a
lecturediscussion course in
individual sections of thirty to
thirty-si- x students. Each entering
student must enroll in this course
in the Fall Quarter of the freshman
year.
(Note: The course is to be
directed by a Policy Committee for
the Core Studies Course,
appointed by the EPC and drawn
from faculty teaching in the
program. This committee is
charged with coordinating the
course,' selecting the core texts (to
be used over a two or three-yea- r
period), conducting meetings of
the ' staff to discuss common
teaching concerns of the course,
and arranging, when appropriate,
general lectures or events for all
sections of the course. Such a
committee is to have a tenure of
only two or three years, .40 be
replaced by a new Policy
Committee, to the end that faculty
teaching in the course be
constantly involved in its
'evolution, its materials, and its
central theme, which is
periodically to change. In addition,
because no program should
remain, static, a general review of
thecourse is to be undertaken at
the end of five or six years.)
2, Critical Inquiry and
Expression, a course
Critical Inquiry and Expression
is the second in the sequence of
two courses required of all
- students during their first year at
the College. The course is built
around a primary common
concern for enlarging those skills
necessary for successful work in
the College, namely, the skill of
--critical reading for the
understanding of ideas; the skill of
cogent, controlled, and
appropriate writing; and skills in
bibliographic procedures for
working with library materials, and
in basic techniques for writing
documented essays.
The course is organized for
each section of the course, by a
topic and limited set of readings,
which are selected by the
individual instructor and which
lend themselves to the enlarging of
the skills outlined
The course is taught by a staff
drawn from throughout the faculty
and is conducted in individual
sections of eighteen to twenty
students. Those students whose
scores on the Test of Standard .
Written English indicate a need for
a more directed study of writing
are assigned to special sections of
the course, taught by faculty in the
Department of English. The
course must be completed during
the Winter or Spring Quarter of
the freshman year. Students must
demonstrate competency in
written English (by test or
successful completion of English
101) prior to enrolling in Critical
Inquiry and Expression.
(Note: This course is to be
directed by an Adjunct Committee
for the Critical Inquiry and
Expression Course, appointed by
the EPC and made up of the
Director of Readers' Services from
Andrews Library, the Director of
the ReadingWriting Center, and
appropriate faculty members.)
3. Studies in Religion,
"V a course
Designed to introduce students --
to the academic study of religion
and to the various contents and
methods 'employed in religious
studies, courses in Studies in ,
Religion focus on the literature,
beliefs, and practices of Judaism
and Christianity two religious
traditions which have been
instrumental in shaping Western
culture.
To preserve an element of
choice for students and to permit
.faculty .to teach within their
professional areas of competence,
Studies in Religion consists of four
courses, from which the student
will elect one:
1) "Biblical Studies,"
2) "Religious Thought,"
3) "Communities of Faith," and
4) "Religion East and West."
Each course includes a
consideration of generic issues in
religion, the content of the Judaeo-Christia- n
tradition, and select non-Wester- n
religious traditions.
The treatment of generic issues 1
in religion is designed to explore
religion as a way of understanding
human experience. Students are
asked to consider religion and
religious experience and tradition
t
as a form of understanding and
knowledge. The concepts of the
transcendent, . the ' self, the
- naturalhistorical worlds, and
society are explored from the
religious perspective. (See
Appendix C for a suggested list of
generic issues.)
The Judaeo-Christia- n tradition
provides the focus for the content
of each course, whereby the
religious mode is explicated and
. the student gains familiarity with
the literature, beliefs, and
practices of Judaism and
Christianity. '
The third topic treated in each
course, non-Weste- rn - religious
.
traditions, provides an introduc-
tion to these traditions and their
cultural settings, to the end that
students, through examination of
alternative religious tradition and
options, come to understand the
uniqueness and limitations of
Western traditions.
4. Studies in Foreign Language
and Culture, zero to three
courses
(The Educational Policy
Committee presents for the
consideration of the faculty two
models for this component of the
curriculum. The first model is the
majority recommendation. The
second model is the minority
recommendation. )
Model 1
Courses, in Studies in Foreign
Language and Culture are
designed to produce an informed
awareness and appreciation of
another culture. By making the
effort to understand and
appreciate modes of expression
and value systems which differ
from those of their own language
and culture, students can gain not --
only a new appreciation and
understanding of other cultures
and people but also a more
accurate perspective on their own
cont on pg 8
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cultures. Many educational
psychologists are stressing the
" importance, for understanding
.
one's own culture and language, of
an indirect exposure of an
oblique view through the eyes of a
foreign culture ' and language.
Contemplating, by the 6tudy of a
foreign language and culture, how
one's self expression differs from
that of others, and why this is the
case, can add a new dimension to
one's view of other human beings
and of oneself.
The student may satisfy this
component of the curriculum with
any one of the following options:
a) demonstrate through
examination or course work (113
or equivalent) a third-leve- l
proficiency in a foreign language;
b) demonstrate through
examination or course work (112
or equivalent) a second-leva-l
proficiency in a foreign language
and successfully complete a third
course on the culture, which is
taught in English but presumes
knowledge of the language at the
second level; (The culture course
will be open only to those students
who have ' completed 112 or
demonstrated a second-leve- l
proficiency in the language.)
c) complete a sequence of three
courses in a non-Weste- rn culture
in which consideration, will be
given to the language of the culture
and an attempt made to draw
aesthetic, philosophic, and
ideological inferences from
language;
d) complete an approved off- -'
campus program in a non-English-speaki- ng
country.
Model 2
Courses in Studies in Foreign
Language and Culture are
designed to assist the student in
gaining knowledge and under-
standing of a foreign culture, in
acquiring an understanding of how
language and thought interrelate
and how cultural values are
shaped and expressed, and in
achieving minimal communication
skills for purposes of travel,
professional use, and cross-cultur- al
communication.
As the Committee on Language
Study in Higher Education asserts,
objectives like those of this
component of the general
education program can best be
achieved through the direct study
of a foreign language:
It is one o the most profound
truths about human languages
that each colors the whole mode
of apprehension of those who
speak it. This truth cannot be
grasped from within any one
language, but only by the
formulation of some set of ideas in
two languages, so that the
contrast can be experienced in
that case and understood, by
analogy, in other cases. The
acquaintance with a second
culture through its language
effects a transformation of our
own understanding of human
beliefs and practices. (Committee
on Language Study in Higher
Education, MLA Newsletter,
February 1977.)
The student can satisfy this
component of the general educa-
tion program by demonstrating
third-leve-l competency in a foreign
language (through examination or
a third-lev- el language course) or
by completion of an approved
program of study in a non-Engli- sh
EPC
speaking country.
5. Studies in Cultural
Definition, a course
If owe goal of liberal education is
to liberateithe individual from the
limits of unexamined values and of
unrecognized cultural bias, then
an important part of a program in
general education should foster an
understanding of the importance
of conscious choice in how one
fives in a plural culture and a
culturally diverse world. There are
many ways to achieve such critical
recognition.--' one important way
involves radical inquiry whereby
alternate and at times disruptive
views of culture are given serious
consideration. To have allowed
one's assumptions and values tobe challenged by radically different
cultural definitions is the mark of
the liberally educated person,
better equipped, as a result, toparticipate, consciously and-- -
responsibly, in the diverse cultures
and values of the modern world.
All courses which become part
of this component of the general
education program iwiD raise the
problem, of cultural definition,
either in one's own inherited
culture or in that of another people
whose outlook is at some distance
from one's own received culture,(For one illustration of such a
course, see Appendix D:
"Rationale for a Black Studies
Core Course.") Initially, courses in
.this area are grouped in the
folowing areas: a) Black Studies;
b) Women's Studies; and c) Nor
Western Studies. ,
6. Studies in Literature aupd..;
the Fine Arts, a course , .
The combination of literature
and the fine arts is a logical one
because literature, like the fine
arts, is often concerned with the
creation of objects of imagination
and taste .without regard for their
utility. In a program of general
education, one important
component should aim at a
tudent's better understanding
and appreciation of the cultural
importance of such creation in
shaping human thought and
awareness, as well as fuller
knowledge of some of the most
distinctive achievements of the
human imagination and of the
major ways individuals and
societies have created artistic
forms, whether verbal or non-
verbal. To enlarge such
knowledge and understanding of
the arts and to enrich such
appreciation of their powers and
effects are goals in education that
the College wishes to foster. To
that jend, each student must elect
one course, either m literature or
in the fine arts.
Literature
The purpose, under this option
for meeting the requirement, is to
engage a student's critical
understanding and appreciation of
the distinctive ways in which
literature gives shape and meaning
to human experience. Accord-- ,
ingly, a variety of courses is offered
for student selection, with various
organizations, emphases, and
subject matters. Yet all such
courses attempt to focus on those
artistic creations which will
introduce students to a sampling
of literature at its best and which
exemplify the distinctive way
important human experience may
be structured and perceived
through verbal artifice. In any
course selected, students are
asked to write critical essays as
GMracMtoinni Proo
one means through which they
actively come to understand and
define their own experience with
specific works of literature. (For a
more detailed description of
courses, see Appendix E: "Criteria
for Courses in Studies in
Literature.) '
.
,
The Fine Arts
The purpose, under this option
for meeting the requirement, is to
increase a student's understand-
ing and enjoyment of artistic
modes of expression through the
study of significant works or
through participation in an
artistically creative process.
- Accordingly, a variety of courses
in the departments of Art, Music,
Philosophy, and Speech, or in
several interdepartmental
programs is offered for student
selection. These courses are in the
applied and performing arts, the
history and theory of the arts, and
aesthetics. -
7. Studies in the Social
Sciences, a two-cours- e sequence
This component of the general
education program is a two-cours- e
sequence designed to develop
theoretical and quantitative skills
'for understanding human
behavior and social institutions.
With such skills the student win be
able to: '
a) understand essential
elements of the scientific method
and how scientists use the method
to study human behavior;
b) . have a firm grasp of the
fundamentals of social scientific
theory, its instruction and the
potential underlying ideological
biases in its use;
.
.
c) appreciate the need to know
what is in order to achieve what
ought to be;
d) learn not to overgeneralize
from one's own personal
experience;
e) apply social science theory
and methods logically and
systematically to a substantive
content area in a selected social
science discipline; and
0 discover how important
findings of social scientific
research are utilized by
practitioners to initiate social
change in economic, political and
social institutions.
The social science sequence
begins with an introductory
course which will familiarize
students with some of the central
approaches of the social sciences
in a way that students gain a sense
of how those approaches can
enhance their understanding of
human behavior in the context of
contemporary society. The
courses offered to meet this part of
the general education requirement
wfll provide. , coherent formal
theories or analytical approaches
that are tested by empirical data.
Consideration win be given the
limitations' as well as the uses of
social science data. These courses
will suggest value questipns and
options implicit in the analysis.
Courses serving as first courses
in a sequence should meet the
goals stated in items a) through d)
above. The criteria for accepting
courses proposed in the social
sciences for the first course of the
sequence wfll be based on whether
such courses include objectives
which reflect the goals for this
requirement. In more specific
terms, .the criteria are: one,
whether the courses gh students
a systematic introduction to some
major social science theories, and
r two, whether
.
they introduce
students to the intricacies involved
in testing these theories. Courses
which place primary emphasis on
current policies or social problems
without explicit and substantial
use of formal theories probably will
not meet the criteria for inclusion
' under Studies in the Social
Sciences.
The student wfll take the second
.
course in the same department as
the firsL The second course wfll be
designed to add depth and expand .
hisher critical grasp of the social
scientific mode of understanding.
The principal objective of courses
selected for this segment of the
requirement is to familiarize the
student with some of the ways in
which conflicting theories and
methods are systematically
applied to' content areas within
social science disciplines. The
criteria for. selecting courses
proposed for this segment of the
social science requirement are
based on whether such courses
provide for the goals listed in items
e) and 0 above. Courses offered to
meet this part of the requirement
win provide coherent applications
of formal theories, treat the ways
. in which these theories are tested
in some substantive area of
investigation within a ' social
science discipline, and explore
how the insights gained from such
an enterprise effect social change.
.
8. Studies in the Physical and
Life Sciences and
Mathematics, two courses '
. As . a ..-- part -- . of : the.; general
education - program, studies in
science are designed to inform
students as to the powers and
limitations of the essentially
rational and self-testin- g methods
used by scientists and to provide a
basis for comparing creativity in
sciences with that in other cultural
activities. Additionally, and
perhaps of more importance to
persons whose lives are so
strongly affected by the
technological certainties of the late
twentieth century, students are
expected to derive some of the
scientific knowledge necessary to
understand and to question
policies relating to consumerism
and the environment and to
appreciate the scientific bases of
political decision-makin- g. Finally,
the courses are designed to
consider the ethical implications of
new scientific discoveries and their
uses.
Studies in the Physical and Life
Sciences and Mathematics
consists of two courses,' one of
which must have a laboratory
component. The two courses can
be chosen from any of these
categories: ' '
a) Mathematics,
b) Physical and Life Sciences,
and
c) Studies in Science and
Society.
-
9. Studies in History, a course
The general focus of courses in
this category is on a consideration
of continuity and change over time
as a way of increasing
understanding of the development
of society, and culture and of the
integration of human experience.
Memory of the past provides one
of the essential ways we as human
beings seek to understand
oursehes and our societies. "A
sense of history and of the
methods of historical analysis is
thus an essential aspect of liberal
learning.
.OSSlil
' Courses in Studies in History
are designed: :.
a) to investigate from
.an
'
.
historical perspective a subject
that is recognized as a significant
manifestation of human culture,
be it a theme, concept, or
institution;
: b) to treat the subject
specificany and explicitly in the
context of changes in the relevant
society; ';
c) to employ, wherever possible,,
a variety of source materials, both
primary and secondary, literary
and archaeological,
- visual and
oral, etc.; and
d) to pay explicit attention to the
historical method(s) of investiga-
tion to be used
IL The Major
An in-dep- th knowledge - and
understanding of the concepts and
methods' of at least one field are .
the objectives of the requirement
that each student select a
departmental, interdepartmental
or. special major.
, A departmental major consists
of ten-cours- es (including up to a
total of . three courses of
Independent Study, two of which
must be LS. Thesis). A student
may count a maximum of fourteen "
(presently fifteen) courses in a
departmental major toward the
total number of courses required
for graduation.
N An interdepartmental major
consists of up to fifteen courses
(including up to. a total of three
courses of Independent Study,
two of which must be LS. Thesis) j '
A student may count no more than
fifteen courses in an interdepart-
mental major toward the total '
number of courses required for
graduation.
.Students may design special
major programs with the approval 1
of the Upperclass Programs
Committee and .appropriate
faculty advisers. .v
IIL Electives & Competencies
A. Electives
Students may elect up to one-cour- se
credit of skill courses in
Physical Education to count
toward the total, number of
courses required for graduation;
each skfll course - carries one-four- th
credit. -
Other electives may be chosen
from any field for' which the
student has - the appropriate
prerequisites. .
B. Competencies
1. In English Composition -
.
Each student must demonstrate
competency in English composi-
tion - by passing a proficiency
examination or successfully
completing English 101. A student
must complete English 101 prior to
enrolling in "Critical Inquiry and
Expression." " '
. (This recommendation ,
continues ' the present require-
ment of demonstration of
competency at the 101 leveL
Competency at the 102 level wfll
be met in Critical Inquiry and '
Expression. See above, L 2.) -
2. In Quantitative and
Mathematical Skills
Each student must demonsrrate
competency in basic quantitative
and mathematical skills. Students
who do not demonstrate minimum
competency, by obtaining' a
passing score on the proficiency
examination administered 1o 'afl '
entering freshmen,' beginning'' m ,
.. cont on pg 9
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September 1980, must eithen
- t.a) successfully complete by the
end of the sophomore year a non--
.
.
credit mathematics program or an
. approved credit course which
covers , the - concepts and
: techniques of the examination; or
.
--
' b) successfully pass by --the end
' of the. sophomore year the
proficiency-tes- t upon reexamina--"
tion (either after a period of self-'-'.
instruction or after completing a
course which provides experience
with - the related concepts and
techniques).
(There is- - presently no
requirement of . minimum
competency in mathematics. If the
recommendation is approved by
the faculty, it wQl be necessary to:
1) identify and define the concepts
and techniques to be covered by
--the examination; 2) develop and
validate - the . ; examination; 3)
formulate ;procedures for.
administering the examination and
reporting student, performance;
and 4) develop ' a remedial
: mathematics program, as outlined
-
- in a) above; Following is a list of
possible topics over which the
competency test might be given:
arithmetic of integers, fractions,
and decimals; use of percentages;
solving linear equations; square
root; integer exponents; reading
' graphs; readingtables and charts.)
IV. Course Credits and Load(The Educational Policy
Committee presents for the
; consideration of the faculty a
majority ;nd a minority
recommendation on the number
'
of --courses irequired for' the B-- A
s' degree. Recommendation 1 is the
majority recommendation and
Recommendation 2, the minority.)
Recommendation 1
VTo be eligible for graduation
from The College of Wooster with .
f a Bachelor; of Arts, degree, all
students must satisfactorily'
complete thirty-si- x courses
(including three courses of
Independent Study, two of which
must be. Independent Study
Thesis 451-452- ). A minimum of
eighteen courses, including the
LS. Thesis, must be completed at
The College of Wooster. The last
six courses, including the. LS.
Thesis - counting toward
graduation must be completed in
,
; the College's curricular program.
,,The usual load for the full-tim- e
- student will be three courses per
term. No student will be permitted
- to enroll in four courses in any one-term- .
-
-
- (A majority of the Educational
- PpBcjr- - Committee -- recommends
an increase by one in-- the total
- number of courses required for
the B--A. degree. Those supporting
--
; the increase argue that the
minimum was set at thirty-fiv- e
. courses at a time when credit
toward the BA. was given for
fewer fractional courses than is
presently the case.) '
" Recommendation 2 -
To be eligible for graduation
from The College of Wooster with
a Bachelor of Arts degree, all
-- students, must satisfactorily
complete thirty-fiv- e, --courses
(including three courses of
Independent Study, two of which
--
" must ' be ' Independent Study
"Thesis 451-452- ). A Tninimum of
- eighteen courses, including the
LS-lThes-
is, must be completed at
.The College of Wooster. The last
suc courses; including the LS.
ffoir
Thesis, counting towarc
graduation; must be completed in
the College's curricular program.
The usual load for the full-tim- e
student will be three courses per
- term. No student will be permitted
to enroll in four courses in any one
teraru- - -
.
(A minority of the Educational
Policy Committee recommends
that there be no change in the total
number of courses presently
-- required for the B.A. degree.
Those supporting' thirty-fiv- e
courses' rather than thirty-si- x
argue that students 'should be
permitted during one term to carry
a reduced load without the penalty
of a delay in graduation.) "
APPENDIX B
Illustrative Model of Freshman
Core Studies in Western Culture
Freshman Core Studies in
Western Culture is designed to
introduce entering students to
some of the fundamental texts of
Western civilization and to some
of the important sets of ideas that
have been recurrent , in the
emergence of our civilization.
Although we grant from the outset
alternative possibilities as choices
for
. the sets of ideas, and grant
willingly the selection of alternative
texts - to exemplify them,, we
nonetheless make the following
suggestions for ideas and texts as
including clearly important
writings and directions.
, Fundamentally, we recommend
that the course attempt to get
at three characteristic --
moments, directions, or habits
of thought in western
civilization. The first was a long
period from ancient Greece
through the Renaissance when
the ordering .forces of the
civilization were hierarchical,
based upon beliefs that the
sources of order, generally, ime .
from authorities higher than
humans. These beliefs counte-
nanced the development of
societies and institutions in which
the individual, ideally, was
subservient to the state. Often,"
this order, in addition to being
divine, was supported by appeals
to reason in the service of the'
divine. In this section of the
course, we would suggest reading
selections from Plato's Republic
to see the ideal state, hierarchical
and subject to laws established by
reason and by perceptions of
harmony with nature, in which the
individual achieves good by
placing himself in harmony with
the aims of the state. By contrast,
Sophocles' Antigone could be
used to show the authority of the
state in conflict with an issue of
individual conscience, based '
partly on the emotional insistence
of Antigone and partly on her
appeal to a law, a hierarchy, higher
than the state. Finally,
Shakespeare's King Lear could
be used to show the folly, as
perceived by this worldview, of
destroying the --natural order and .
hierarchy of the world-e-s defined
by God because .the kingdom and
Lear fall into chaos and madness
as a result of his decision, to
partition it, especially for reasons
of vanity.
.
(These three works would allow
many questions that still have
pertinence today to be, raised: the
nature of the state, the role of the
individual within it, the problems of
the conflict of individual rights, the .
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Special Committees on Curriculum '
.
1. The Freshman Program .
Paul Christianson
s-
- Larry Farrow
Ellen Keever . r
Henry Herring
.. James Hodges
Mike Petrella
2. Studies in Religion
Glenn Bucher
. David Comstock
James Haden 6. Studies
Vivian Hofliday
William Kteffer
Gordon Tait
3. Studies in Language and Culture
Carolyn Durham
Richard Figge
Joanne Frye
Martha Kallstrom
.
Donald MacKenzie
Richard Reimer
Gordon Shull
4. Studies in Literature and the Fine Arts
Literature
Vivian Holliday
. David Moldstad
: - Beth Sandore
Larry Stewart
David Wilkin
. Joel Wilkinson 1
implications of r hierarchy for
equality, the need for order to
preserve the functioning of
society. Along the way, questions
of the good person, the obstinate
person, the person of integrity, the
consolation of love might also be
raised.)-- .
, The""second .set of mind that
should follow - this one would
emphasize the shift from a world
seen as hierarchical with the order
established from outside it to a
view of the world as ordered by
regularities and laws that exist
within it, even if, for a time, that
regularity was seen as initiated by
some divine force. In short, the
second movement is toward
the scientific habit of mind. The
readings might begin with
Montaigne's Apology -- for
Raymond Sebond or Of
Experience to show the extreme
skepticism . about knowledge,'
especially that based upon reason,
and the demand that aU one can
depend upon are the actual
experiences themselves: radical
empiricism. To contrast,
Descartes' Discourse on
Method or Meditations might be
used to show the other extreme,
the almost total reliance on
reason.. John Locke's Essay on
Human Understanding might
wen serve to show the clear step
toward secular thinking implied in
both the previous writers as he
rejects the idea of innate ideas and
shows how thought is built up out
of experience that we then reason
upon. In conjunction with these
primary sources,' Herbert
Butterfield's The ' Origins of
Modern Science might be used
to putt together many of these
directions. Butterfield describes
the process of thought involved in
many of the new, or newly
perceived, discoveries of the
period, such as Copernicus'
revision of Ptolemy and Harvey's
discovery of the circulation of the
blood, demonstrating the
hindrances of old dogmas, the
combination of empirical
investigation and rational thought,
and the movement to the belief ina
world ordered by discoverable
y. i ii i I J.I ':J " I:
Fine Arts
Brian Dykstra
. . , Win Logan
George Olson
John Russell
Dan Treadwell
5. Studies in the Social Sciences
; Robert Blair
George Crisci
George Galster --
Henry Loess
Marcus Pohlmann
in the Physical and Life Sciences and Mathematics
Donald Beane
PhilDiller
Jennifer Haverkamp
Michael Kern
Jim Murphy
v Jim Roche
Ted Williams
7. Studies in History
Dan Calhoun
Tom Falkner
R.B. Gamble
Ken Goings .
' Dale Moore
8. Quantitative Skills "
Alfred HaO
Charles Hampton
Bradlee Karan
Linda Kuban -
Rebecca Seeman
laws. The section might conclude
with a reading from a scientific
work, natural or social, such as
Darwin or Durkheim.
(In this section questions should
come up about the new ideas of
the source of order, its movement
from divine institution to secular
embedding; its new implications
for hierarchy if regular patterns
rather than established priorities
are seen to dominate the
functioning of the world.
Questions should be raised about
the place and nature of the
individual in such a newly
conceived world. Does internal
order and regularity free him of the
old divine restraints or does it
merely replace them with new
ones based on physical laws?
-- What of his reason and his
emotions? Do they set him above
the laws or " do they merely
function within them?)
In the third section of the
course, the focus should be on the
interest in the internal qualities of
the individual and on the emerging
recognition that indeed the
individual's mind has much to
do with shaping the world that
he perceives, singly "nd
collectively, a direction that has
not supplanted the objective quest-o- f
the scientific mind, but has
come to exist concomitant with it
and has even had to be recognized
as an important element in the
investigation and formulation of
science. The readings in this
section might begin with
Rousseau's Social Contract in
which he believes that natural
instincts and emotions of human
beings are distorted and repressed
by the need to maintain the order
and reason ' of civilization,
contending that only a return to
"the freer expression of the
individual will enable real,
happiness. A second selection
might be Sigmund Freud, also
recognizing the powerful forces of
emotional drives and the tendency
of civilization to repress them, but
unlike Rousseau, believing that the
civilization has a need to hold in
check these threatening impulses
and needs to teach the individual
' '-
-' '. .
.irtit ivtf s I.
to moderate them with the
reasonable ego. While these two
writers seek to restore recognition
to the emotional quality of human 1
existence, ignored or belittled in
much of the Western tradition, a
closely allied group of thinkers
recognizes even more profoundly
that the perceiver, with his full
complex of reason and emotion, is
the center of organization in the
world and so helps to shape the
reality in which he exists. Readings
from Coleridge on the imagination
and Wallace Stevens in poems like
The Idea of Order at Key West-mig- ht
help to explain the role of
the mind in generating the reality
in which the person and the
society believe. Additionally,
works such as The Autobio-
graphy of Malcolm X could
demonstrate the power of the
internal life and the critical
significance of how we organize
our worlds around our own
constructions.
(In this section new questions
about the role of the emotions as
well as our reason in our lives
would have to be raised. Do they
have more validity; do they affect
our actions constructively or
destructively; do they cut us off
from others; should they be
controlled or set free? The
problem of order would also take
on new dimensions. How does one
live in a world where much of the
order is determined by oneself?
How does one gain certainty about
the orders one chooses? Can
there any longer be right or wrong
if order is created personally or
socially?)
Conclusion
Clearly, the list could go on.
Certainly, some scientists who
recognize the role of the human
"mind in generating the ideas we
come to see as facts might be read.
Other substitutions might be
made throughout. Nonetheless,
we believe this course would
identify three crucial ways of
thinking about the world that
have existed in Western
civilization and had an effect
on aO of us; would allow our
...
. cont on pg 10 -
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students to read some of the
' seminal texts of the civilization;
would raise questions important to
the culture in the past; allow them
to see the influence these
questions have- - had on the
development of our heritage; and
demonstrate to them clear ly the
persistence of these questions,,
sometimes the same, sometimes
altered, sometimes wriggled from
the old cocoons in which they
were bom to become somethinq
'new and powerful in the culture.
We believe it is a kind of course
our students need.
'
- APPENDKC
Generic Issues in Religion
1. What is religion?
What phenomena are
' necessary for religion to be
religion.'
What do alternative
definitions of religion indicate
about the problem of identifying
phenomena.
How is the problem of
definition an illustration of method
in religious studies . and of
approaches to religion as a way of
understanding.
What methods are available
for the study of religion.
2. What is religious experience?
What is it about human
experience that makes it religious.
How is religious experience a
form of knowledge.
What does religious
experience reveal about the
nature of-hum-an and ultimate
reality.
3. What are the ingredients that
make up religious tradition?
What are the forms (myth,
symbol, etc.) common to religious
traditions.
- What is the content of the
forms.
.
How does a religious tradition
itself illustrate a way of
comprehending reality.
4. From a religious perspective,
what are the transcendent, the
self, the naturaVhistorical worlds,
and society?
What do these concepts
mean and how are they defined
from the religious perspective.
How do specific religious
traditions understand these
concepts.
How are these concepts
categories of knowledge.
APPENDIX D
Rationale for a Black Studies
Core Course'
As we revise our curriculum in
the interest of achieving better
educational results, we must make
it more responsive to the richness
and complexity of our modem life.
To overcome the extremely
Emited understanding by our
dominant white culture of the role
of Black people krhistory (both in
the United btates and in the
world), a .Black Studies core
course would lay the groundwork
for. an honest and critical
assessment of the perspective of
our dominant culture. If our
.western cultural perspective is to
survive into the 21st century, . it
must be able to withstand the
increasing pressure of other world
cultural perspectives, - and to
develop new levels of understands
ing and cooperation among all
nations, races and ethnic
groupings.
' If young people are exposed to
the divergent cultural perspective
' within our own society, they will be
; better equipped to adjust to and
coexist with the alternative value
systems with which. -- they will:
increasingly come into, contact.
They must become aware of the
fact that there are new ways of
viewing "old" facts. -
The role of a core Black Studies
course wQl introduce the majority
of students in ' the dominant
culture to a different. .; but
nonetheless legitimate,
.
perspec-
tive existing within and created by"
their society. If they can accept the
fact of its existence, they can be
expected to assimilate the idea of
differing cultural perspectives
more easily. Such a core course,
furthermore, can illuminate for
Black students the validityof their
own culture and heritage, and the
contributions of their own people
to the economic, political, social '
and artistic development of this
country.
We believe that a core1' course in
Black Studies can contribute to
the program of general education
as a significant area of inquiry and
mode of . understanding society,
culture, and human experience.
The goals of such acore course in
Black" Studies would be:
1. To develop in aD of our
students a heightened awareness
and acceptance of the varied
cultural perspectives which have
already been brought to bear on
Western civilization and, indeed,
help to prepare them to deal with
the different contemporary
perspectives which are influencing
the global environment in which
we now exist.
2. To celebrate, deliberately, the
Black experience for its own sake,
as an integral part of our own
culture. .With an understanding of
the variety of Black people's
contributions and experiences
past, present and future the
student may be prepared to adopt
a first approximation of a Black
perspective. From this perspec-
tive there may develop an
empathy and an understanding
that the goals and contributions of
black people are as similar and
individual as those of any people.
. 3. To attack the cultural and
institutions biases wrought by
racism in our own society. ' .
4. To equip students with the --
tools and skills to effect change in
our institutions and to emphasize
the need for being prepared to .
accept the impending changes and
growth in the development of a
truly integrated American global
society. The student should leave
the course with an understanding
that there is direction and avariety
of strategies for the evolution of an
integrated society.
(Prepared by the Black Studies
-- Curriculum Committee, Yvonne
Williams, Chairperson) -
APPENDIX E
' Criteria for Courses in Studies
in Literature
Members of the subcommittee'
(Appendix A.4) believe a variety of
courses, differing in subject matter
and emphasis but sharing certain
goals, might serve to fulfill ' this
requirement. We do not wish to '
impose . rigid guidelines, or to
demand adherence to a particular
theory of literature, thereby
misrepresenting the complexity
and diversity inherent both in
literature V and literary study.
Nevertheless. we believe a
requirement' assumes some
common elements and common
. values. The criteria" listed below
- describe those elements which we
believe courses' in the Eterary
mode should share.
.1. The courses should include
major: or significant works oL
literature, works which combine
unusual insight with a high level sof "
artistic craft The student should
. have the chance --to consider the
riches of literature, the best that
has ; been written. There are,
properly,' courses focusing on
literature which is significant less
itself .than in what it illustrates of a
time or the development of a genre
. or the treatment of an idea. These
courses canbe valuable, but the
required courses should allow ;
students to experience works
which are significant artistic
creations in their own right. Such
works, of course, are to be found
in many times and places; and we
are in no sense calling for courses
in the "classics." Contemporary
literature is undeniably important
and rich, in both its artistic merit .:
and its intrinsic appeal to modem
readers. . .
2. The courses should concern
themselves with the distinctive
nature of literary understanding,
exploring the .ways in which
literature differs from other fields
of human endeavor and indicating
that the understanding which
results from the study of literature
-- is also of a somewhat "different
order. The creation of form, for
example, the human effort to f
shape experience and bring order '
and satisfying arrangement to it, is
.
-
.1 f
literature. Literary - form may
reveal itself m the structuring of
events, tn tne representation ot
them - in cause and effect,
sequence, and in the imparting to
, them of human meaning. Form
may also be seen irt the way in
which the metaphoric imagination
suggests unknown experiences in
terms of . the known, exposes
hidden relationships, and allows
new insights. Precise description
and ''imagery, the use of
ambiguities, and the coloration of
words are among other ways in
- which literature gives fresh insight
into human experience. Since
these modes of Eterary working
can be means of enhancing and
abusing
- understanding, well-educat- ed
persons should know
something about the way they
work.
" 3. The courses -- should view
these processes of literature not as
abstract matters of literary
methodology to be learned but as
ways through which .readers
.confron-t- human, experience.
- Members of the subcommittee
believe it vital that the courses be
not simply "about" literature but
that they consciously seek out the
reader's experience-o- f literature,
asking what individual Eterary '
works say to individual human
beings. Literature which is genuine-ca- n
speak profoundly of things
which matter. It can aid us in living
in and gaining "might -- into jthe
world around us. It can help usjump the gap of isolation in which
we all exist, putting us into the Eves
of those very unlike ourselves. It
can help us to make sense of ".
Cuban children 'criticize "the
obvious enemy,' the United
States," but that they also "have
the power to condemn Castro,"
their own leader, who, according
to Kozol, "makes an art of self- -'
criticism in public." He spoke of
American schools and universities
as being afflicted with "simulation
sickness" as if our system were
"built upon inert ideas that lead to
nothing."
Kozol termed childhood as we
--make it a "moratorium on Efe," a
"preparation for," not a "portion
or our fives. He spoke of the irony
- of a group of school children sitting,
in a school without windows,
because it's different, on cushions''
on the floor, ' "because it's
innovative," in the
.
center of
Harlem playing a game called -
"Ghetto." He commented in
disgust, "Alienation has not often
reached a - higher pitch," The
purpose teachers, have in making
students play these games, Kozol
contended, is "to simulate the" ".
world they have so successfully,
walled out". '
Schools in Cuba, on the other
hand, are. "based on a firm
possession of the concrete truths ,
of Efe outside." Kozol said of the
American situation: "Maybe if we
had a bit of humility we'd learn
from them." ;
- Here Kozol centered in on the :
focal point of his speech. In the
- United States, students learn and
study because "it will all be useful
later on," because "someday they
- might use it" In Cuba, the "payoff
isn't postponed.- - There, children
Kozol Concludes Oot
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career, safety, for their beliefs." He
spoke sorrowfully of "the mandate
of ; the decent teacher . in an
indecent time," yet stressed that
the "opposite of brutal bias is not
innovative, hippie teachers...
human versions of eggplant." On
the contrary, he spoke mockingly
of such individuals, theorizing that
people, "doing their own thing"
always turn out to be doing "the
same thing." He scorned those
who deny the title of "teacher" in
favor of "resource person," or
"facilitator," remarking derisively
that the teacher who insists that
the whole class is learning together
"ought to split his salary with the
childrerC He ' termed -,-
-
these
dormant members of-- society
"seeming radicals" who "avoid the
responsibility of taking sides on
issues." He concluded earnestly
that "the opposite of bias is not no
bias," but rather a shift in bias
toward "education geared to
liberation" . --
At this'point in his lecture, Kozol
returned to the Cuban school
system, asserting that not only do
Application are now
being accepted , for the
position of Editor-in-Chi- ef
of the WOOSTER VOICE
for the 19T9SO school year.
Duties wilt begin Spring
- Quarter and uM continue
until the following March.
.
Interested students should
write a letter of application,
stating relevant back- - ,
ground and ideas for --improvements in the "
newspaper, and mail it to
Richard Figge, Chairperson .
ai thm Puhtiratianm Cam- - -
mittee.
."'-
- -
.
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r
.
experiences which appear
.' 1 1 i 1 !.
'--
4"
can also show us the distance.
between our expectations ot the;
woria ana wnat is mere, i ne
required course should explore
the contribution of literature to the .
readers experience.
4. The courses should include .
the writing of several papers which V
' are critical insofar as they require '
students to define their ' own
experiences with a literary worp tn
: fight of the literary processes of
exploratory - learning, and in -
literary studies there seems no
.
substitute for the kind of writing
which asks students to learn " '
thrruinh thtnlonn rust an4 rorr
precisely with their own responses '
- to the complexities of a Eterary
--
. work. "
.
''
..
.'
..
' ;
'
"
'
. ; In summary, members of the
subcommittee, recognize : that
.- J't A 1many cunereni courses migni
satisfy the requirement for one
course in the literary mode. In fact,
we would hope for a wide range of
courses with various - organiza--'
tions, emplhases,
.
and subject '
- matters. We ask courses in this
group, however, , to . focus on --
significant artistic creations which
will introduce students to a. ; --
sampling of literature at its. best
and to have as a pervasive concern
the distinctive way in which
important human experience is
structured in literature and
perceived through literature. We
"ask as well that courses in the
.
15 Aran t nwi sm mi eti ilAnre
opportunity through the writing of
critical essays to come to terms in
a disciplined way with their own --
literary experience.'--C.
imicfirM.M.M.M.M.S-
-J L. AW ; , . , .ML
study every morning, reading . "
everything from Marx to Milton,
and in the afternoon they tend
crops. AD schools are based on a ...
"verse by Jose Marti:.: "In the .
morning, the pen. But in the
afternoon, the plow." - When it
came time to name the first school
erected in Cuba, the students
asked that it not be named after
the Spanish hero originally
: intended, but that it should instead
be called: "School of the Martyrs
of Kent State," in memory of the
four students killed in Ohio in
1970. Kozol feels that aO this
culminates to show the
neecQessness of simulation games.
In Cuba, "the real world is already
"
'there." : ,
In speaking of the Cuban school
children, Kozol said: "Would I love
to have grown up with a feeling of --
effectiveness Eke that." He urged
the importance of resurrecting
"the free and open market of ideas
which has - been closed down
during the 1970s." But Kozol has
not lost hope. He concluded his
lecture in a resolute and optimistic
vein, asserting that we in America --
can achieve all that is necessary .
through the "concentrated
powers of courageous teachers .
and individual students
throughout the nation." v He "
emphasized that it is time to stop'
looking back and "recalling " in
nostalgia the sixties," but instead - '
to look ahead,. and build .upon
: wnat we already have. He --con-
cluded: : "If schools and
universities .were made by men
and 1 women, they, can"' be
transformed by us as well,
i
Host Qberlin Tomorrow :
Scots 'Mom
by Jim WSkins r
. st Saturday's game " against
Denison University 'was in a way
the calm before the storm for the
Fighting Scot basketball team. The
Scots ran the winless Big Red right
out of Timken Gymnasium with a
.94-6- 3 victory, but they must now
face,, the toughest back-to-bac- k
games on their Ohio Conference
schedule.
.
Tomorrow night the Scots host
.Oberiin while Wednesday they
! must travel to Springfield to battle
nationally ranked Wittenberg: Both
games will go a long way toward
deckling whether Wooster's Ohio
Conference title aspirations will be
realized.
Oberiin is 8-- 2 In OAC play and
last Saturday beat Wittenberg to
knock the Tigers into a tie for
second with Wooster.
Against Denison, it might have
been more appropriate had the
Scots performed an autopsy on the
Denison squad rather than playing'
basketball against them. Denison's
losing streak has reached 24 games
extending oyer two seasons.
OAC Basketball Standings
. -
" - Won Lost
Baldwin-Wallac- e 9 0
Wittenberg
.
8
.
1
Wooster 8 1
Oberiin : 7 2
Heidelberg 6 3
Capital ' 5 4
Muskingum 5 4
Otterbein- - - 4 5
--Mar- ietta 3 6
Mount Union -'- - 3 6
Ohio Wesleyan 2 7
Kenyon - 2 7
Ohio Northern : 18 ,Denison r - 0 9 ''
Debuts
.
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technical aspects; of the : play "
including die self-design- ed drop
set, is Allan Johns. Costumes are
being designed by Liz Barker, and
Cyndi Raftus is production
manager. Ten Nights, includes
musical numbers, so Dan Cottle -- '
and Lynn Drumm are directing,
instrumental ' and ; vocal music
respectively. . " v . '
Tickets .for the show went on
sale Wednesday, February 7th at
the Freedlander Theatre box
office The box office is open from
noon until 3 p.m. and you may call
ext. 241 or go over to reserve
tickets. .
Wrestlers
The College of Wooster wrest-
ling team took another plunge
Saturday but exhibited enough
Improvement to prompt coach
-
Gary Fowler to remark, "We were
'. a different team, we went down
fighting this time."
,' Nevertheless, the Scot matmen
. were ripped 38-- 9 by Mt Union and
43-- 6 by Malone College en route
to their seventh and eighth conse- -
. cutive setbacks in a tri-me-et held
Saturday in Canton.
ML Union took care of the Scots
in the first set winning eight of ten
.matches. The only Wooster vic
Denison managed to keep the
game dose through the first ten.
minutes of the first half. Wooster
held a slim 20-1-6 lead with 8:31 to
play in the half until Wooster
began to capitalize on Denison
turnovers. Freshman Gib Tecca
scored ten of his twelve points
during the last six minutes of the
half and led the Scots to a 43-2-6
halfUme lead.
Wooster iced the game in the
first six minutes of the second half
as they opened up a 60-3-3 lead, at
which point Al Van Wie was again
able to go to his bench. The
reserves kept up the pressure as
John Maiden scored 8 points, Tom
Marquette scored 7 and Dan
Reiser added 6 to build Wooster to
its final 31 point margin, 94-6-3.
Denison's Tom Szykowny led all
scorers with 17 points while
George Zambie was high man for
Wooster with 15. Fred Balser
scored 13 while Dick Airman and
Tecca added 12 apiece.
Denison's baDhandling, or rather
their lack of itwas their undoing as
THIS WEEK IN SCOT AND
-
94-6-3
they committed a pitiful 35
turnovers. They also shot just 4 J.
percent from the field. Wooster
turned the ball over 17 times and
shot 53 percent from the field.
."I felt we had a good effort,'
Van Wie said. ."It was a difficult
game to prepare for mentally
considering Denison's poor record.
Zambie had a good game which is
encouraging because he's been in
a slump. - It's also good we got
everybody in the ballgame."
Tomorrow night Van Wie will
have two major headaches trying
to control Harry Thomas who is the
second leading scorer in the OAC
at 20 . points per game, and
neutralizing Kevin Chapital, a 6-- 6
junior college transfer who is the
fifth leading rebounder in the
OAC with 8.1 per game."
"Oberiin has really improved
and. is a well disciplined team,'
Van Wie said. They are not the
run-and-gu- n type team everyone
expects from Oberiin."
SCOTTIE SPORTS ACTION:
MENS BASKETBALL vs. Oberiin at home Sat., Feb. 10, 7:30
p.m.; vs. Wittenberg away Wed., Feb. 14. -- ,
'WRESTLING hosts Great Lakes Colleges Association
--
.
- Championships Fri and Sat., Feb. 9-1-0. ,
INDOOR TRACK at Denison for Livingston Relays Sat., Feb. 10;
vs..CapitaI, B--W and Otterbein at Otterbein Fri., Feb. J6.
SWIMMING vs. Muskingum at home Sat., Feb. 10, 2:00 p.m.; vs.
Grove City away Wed., Feb. 14.
WOMEN'S BASKETBALL vs. Defiance awav Sat.. Feb. 10.
SCOT WRESTLERS ARE HOPING for a reversal of their early
GLCA Championships this weekend. Photo by Amy Sancetto.
Host GLCA
tories were Mark Stansbery's win
by default over Tim Andy in the
134-poun- d division, and Kipp
Grubaugh's 6--4 decision of John
Spalvins in the 177-poun- d class.
The Scots were even less
impressive against Malone. Only a
Malone forfeit in the 190-I- b class
kept Wooster from being shut-ou- t
COLD
Br and Win
Chompagn
Soft Drinks and lc
429 E. Liberty
TourneyThis Weekend
Otherwise, Malone took nine of ten
matches including three Wooster
forfeits.
The Great Lakes Colleges
Association (GLCA) champion-
ships will be held at Timken
Gymnasium starting Friday at 6:00
p.m. Wooster will be host to five
teams from across Ohio and
Carryout
PIZZA
AH'Mad Hr
--Ph. 262 -
DINO'S
DRIVE THRU
Monday thru Thortdoy 11:00 o.m.-ll:0- 0 p.m.
: Friday ond Saturday 1 1:00 o.m.-l:0- 0 o.m
Wooster .
"
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GEORGE ZAMBIE LED Scot scorers with IS points in their
win over Denison last Saturday night. Photo by Greg Tonian.
- V :;::
season woes when they host the
Indiana for a weekend of exciting
wrestling.
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Scotties Beateini
by Deb Berg
The Wooster Scopes took it on
the chin last week as they lost to
three consecutive major college
opponents; Akron Univ, Cleve-
land State and Kent State.
The first-mat- ch up was last
Thursday when the Scotties travel-
led to Akron to take on the Zips.
Poor play from both teams kept
the game fairly close throughout
the evening. Akron finally came
out on top, 63-50- .
The Scotties managed to outre-boun- d
the slightly taller Zips but
lost in the field goal percentage
- department where
- they only
canned 34 of their shots as
opposed to Akron's 41. Three
Wooster players were in double
figures, led by Ann Cleary with 16.
Akron countered ' with three
players of their own scoring over
ten points with Deanna Fox
leading the way with 15. The
Scotties lost the game in the
second half when they apparently
Trackmen
by Jim Wilkins
The College of Wooster indoor
track team suffered through what
coach Jim Bean called a "humbl-
ing experience"--- last weekend as
they finished a distant second in a
three-tea- m meet at Ohio Wesleyan
Friday night and were last in a
4 T
H
c::i i
The key to having money
later is with saving now. We
can help you with one ofour
many savings plans. Let
your money grow so it can
unlock tomorrow.
Firnt aj Federal
, Saringt & Loam A$ociaiiom
f b Woottmr
1812 Cleveland Road
1 2647812
-
had a mental lapse:: They failed
several times to. get- - back on
defense and Akron ran off several
points with the fast break, eventual-
ly pulling away to the 63-5-0
'margin.
Saturday, Wooster was hoping
to turn things around at Cleveland
State but it was not to be as the
Wqueens trounced the smaller
Scotties 70-3-7.
As usual, the Scotties managed
to stay fairly close throughout the
first half, the period ending with
CSU on top, 15-2- 4. Unfortunately,
.
by the time the buzzer sounded,
the three tallest Scotties: Laura
Page, K.C. Clark and Val Walton
had all been whistled for their third
personals. ."
With five Scotties eventually
getting saddled with four fouls or .
more, CSlTs offense had a field
day in the second half ' while
Wooster defense could only watch.
CSLTs 6'0 Sue Hlavacek and
Cathy Art led the Vi-que-en scoring
Have Bumpy
three-tea- m meet at Denison Uni-
versity Saturday afternoon.
Ohio Wesleyan - literally ran
"away with Friday's meet with 126
points while Wooster had 34 and
Marietta had 8. In Saturday's meet
--Ohio Northern's 88 points easily
outdistanced Denison with 52Vi
and Wooster with just I8V2.
"The depth we encountered
from Ohio Wesleyan- - and Ohio
Northern was unbelievable,'' Bean
said. "Ohio Wesleyan has their best
team ever and should battle.
Baldwin-Wallac- e and Mount
Union for the conference cham-
pionship.'
At Ohio Wesleyan, the Scots
were able to score in every event
they entered except the pole vault,,
yet they did not have the depth to "
match Wesleyan, which won every
event and had three
.
or four
scorers in most every event, .
"We have some good quality ;
-- people," Bean said, "but we don't
.
have any depth at alL We were
also hurt because several people
.
who might have helped us missed
one or bom meets. -- . -- ' v ' -- '
Wooster's only top placer in
either meet was junior Ron Austin '.
who won the high jump at Denison
with a leap of 6-- 4. He also cleared
6-- 4 at Ohio Wesleyan and finished
second.
His brother Don was second in
by, Tfouree Cage
with 18 and 16 points respectively.
Woo's ccAaptains Page and
Cleary led the Scottie scoring with
9 and 10 points.
.
.'
The game was an extremely
frustrating one for the Scotties who
were whistled for 31 personal
fouls. The contest ' was "high-- --
lighted" by a total of 52 fouls and
56 free throw attempts, CSU;
connected on 24 of 38 from the
stripe while the Scotties hit 11 of
18. In addition, CSU hit at a 49
clip from the floor while Wooster
could only manage a miserly 24.The Scotties -- tried it again
Tuesday night when they hosted
Kent State (16-5- ). Despite the fact
that Wooster lost by a large 63-3- 4
margin, they had their best overall
game of the week. ' '
Once again the Scotties stayed,
close throughout the first half, the
KSU Lady Flashes never quite
shaking the Scotties in the period. .
The score was 31-2- 1 in favor of the
much taller Flashes' at intermission.'
Road Trip
the long jump at Wesleyan with an
effort of 20 734,-bu- t he was injured
and could not compete Saturday. ;
Junior Todd Lamb continued to
look impressive in the - shot put,
finishing second in both meets with
a best effort of 45-1- 0 at Wesleyan.
Sophomore Mark Thomas
helped the Scots in the triple jump
with a second place on Friday (39 --
3A) and a fourth on Saturday (396s. Sophomore Tim Jackson
was third in the long jump (20 3A)
at Wesleyan along with a fourth in
the 60 yd. dash (6.76) while he
was second in the 45 yd. dash at '
Denison(5.65).
.'.
Other strong Scot performances
were by junior Lou D'Angelo who
was second in the, 440 yd. dash
with a time of 53.84 in Friday's
meet and sophomore Kevin Quinn
who was second in the 1000 yd.
run Friday with a time of 2:2729.
"A few individuals came through
with good performances,' Bean,
said, "but we've got to work on
improving our depth and getting
some key individuals healthy
again."' ,
.
, " :
.
Wooster lack of depth is likely to
be especially telling Saturday when.
.
they compete in the Livingston
Relays at
.
Ohio Wesleyan. Bean
,
,
will enter teams in every event but
the four-mil- e relay where the Scots '
have been hard hit with injuries. '
: m
& Sat.
ii
THEATER
Midnight Fri.
MM)
Regular show this week.
Invasion of the Body
Snatchers
Nightly 7:00 & 9:00
Sunday 3:005:007:009:00 7
284-834-6
... Woosters offense took a vaca-
tion in the second half, however, as
it took the Scotties seven minutes
to hit their firsjt basket Meanwhile,
KSUs Bonnie ' Beachy went to
work, hitting on four from the floor
on her way to game high honors of
24 points. In comparison, Laura
Page, high for Wooster, only
tossed in 12. . "
Though encouraged with her
team's improved aggressive play
and hustle, Scottie mentor Nan
Nichols admitted that Tt's tough
to win when you can't put the ball
in the hole. Wooster hit on only
23 of their shots while KSU.
connected on 46. In their worst'
SENIOR ANN CLEARY drives against a Kent State defender.
The .Scotties travel to Defiance tomorrow. Photo by --Amy.
Sancetta. . ' n. " ' 7. --- " J-''- . 7" '-- V' ''
Sr I Avenue
"The Plzsa with the Big Secret! -
Mde to Order - Cbes. PepperonL toMaf-Mushroo- ms,
Anchovies. Peppers, pniona -
Unbaked pizza to co - ,
Also Serving Italian - American Foods
V7ELCOZJn TO WOOSTCnt f v X 3
Come See Us: . - - . -
Sj "
Weekdaya-6p.m.-la.- m.
Power;
offensive showing of the season, ..
the Scotties could manage a mere -
.13 points in the second halt .7 " .
Part of the credit for Woosters
.
scoring troubles must go to Kent si
defense whih constantly applied
pressure on the Scottie shooters. ; .
"" : - "i v '.'. '-
-
"J
This, coupled with the fact that J:
KSU coach Laurel Wartluft could-se- nd
in a 6'2", 60, 511" front line'
to clog up the middle, no doubt:
had some effect on the Scottie
shooting. - .
.
.: V
Wooster,' now 3--5, finishes out
the season against five consecutive
.
'
small college opponents.- - Maybe
they'll have better luck next time. -
-
--
----
.
,r
;S FrL Sat.-5p.m.-2a.- m.
5; Sunday Carry-Ou- t Only 6-1- 2, Clcssd Tues.
